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FOREWORD 



in:' 



The oppbrtunity to restud'y the cufficulum and to assess it in tei^^ 
needs and interests of the students of tqd^ is the most-significant aspect-of any 
year-round plan of school reorganization. . '• 



During 1971-72, teachers a^nd superviisbTS hav« studied* eval^^^^ 

- t / ' ' • ■ ' ' f • ■ * " ' \ ■ r • 

, rewritten courses into sixfy-day^^nits of wotfe^ln all rewriting, eigphasis has been 
placed on relevance tbithe qeeds and interests of the stu^e^nts.: ' \: 

' Preliminary units' of work have been tested and evaluated in the classroom in 
order to establish effective guidelines for , the development of JKe new courses. 
Evaluation and 'revision of these new ^courses will obntinue 'during the impjemen- . 
tation of the Elective Quarter mn. ' ^ ' ^ ^ , ^ 
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ENGLISH 39 1 , 392, AND 393-ADVANC^ PROGRAM 
MAN LBARNS TO COMMUNIC ATE HIS IDEAS 



INTRODUCTION 



V. 



I lic .-.isii ami ol this course stHjuencc is to enable the stijideplt to ^understand language as a 
disLiphnJry fielil which has vast imph'cations in the life of nwT As the student pursues the theme, 
Alan Lenirns to Communicate Bis Ideas\- he has opportuhi/ies) to appraise both the scientific aad 
K'ticj ta 



acstlu 
civih/atipn 



accts ot fangua^c and to view the specific and 




interactions between language and 



^*lu' pr({urani enhances, enriches, and deepens the thought processes set in action by the ninth grade 
theme, /Man's Power with* Words. The units extend the student's understandings in the areas of 
^rammiir and mechanics, composition and rhetoric, ^and vocabulary and spelling, and project the 
hn^uis|fic a[)[)roach to the history of the language, begun in the ninth grade, with a practical, 
motlerh-day application of semantics. Within the courses, specific units emphasize the areas of 
lan^iu.^l^e, literature, and composition; however, a thorough reading of the entire course reveals the 
(litfer|[Mit mterrelationships of these basic areas. 



Iliis /course ehminates materia! from previous curriculum guides that is no longer relevant to the 
inter/ests -and abilities of today's students. It retains former selections and adds new ones only, as 
they augment the theme of this course. 



/ ' ^ Advance Program-English 391/392, and 393 

51 COURSE TOfes AND MATERIALS 



English 35>1 



Grammar: 'Senior English Review Exercises (pages 39-62) 
Composition; A Composition Practice Book (piiges 35-46) 
Semaia^cs: Language in Thought and Action (chapters 1-9) 
Modern Prose Style: Essays for Modern Youth (units 1-8) 
Greek Drama: The Mede^ , ' 



English 392 — ' 

' Grammar: Senior English Review Exercises .(pages 63-93, 1 06- 1 1 2) \ 
Composition: A Composition Practice Book (pages 47-82; essays 1-4) 
Semantics: Language in. Thought and Action (chapters 10-17) 
Modern Prose Style: Essays for Modern Youth {\xn\X% 9 A9) 
Literature; The. Prince • ' , 

Elizabethan Drama: The Merchant of Venice 

' ^ Poetry: Sound and Sense: An Introduction to Poetry 



English 393 



\ 



Composition: v4 Composition Practice 5oa/c (pages 83-106; essays 5-9) 
Essay : The Essays of Counsels Civil and Mofal of Fran cis Baco n 
NoVel: A Separate Peace ' ■ '/ . ^ 

. Drama: A Man for All Seasons ) ^ ' - . 

^ Our Tawnr ' ^ 

Poetry: Sound ^and Sense: An Introduction to Poetry (chapters 5-10) 



r 



ENGLISH 39 1 -ADVANCE PROGRAM 
MAN LEARNS TO COMMUNICATE HIS IDEAS 



Q)urse Description „ 

English 391 kds the student in the recognition "and, use of acceptable grammar techniques 
throujgh a concentrated study of the most conjmon errors committed in the English language;, 
it further aids him in developing effective writing skills with emphasis on form, style of 
expression, and logicat development in paragraphs and multi-paragraphs. The student studies 
the functions of language, emphasizing the power of language to express man^s thoughts and 
influence his behavior. Through a study of selected short modern essays, the student becomes 
: * acquaintC/tl with various types of essays, methods of development, and the significance of the 
essay as a method pf communication, An intfoduction to the early drama, concentrating on 




Eligibility for Advance Program and/or teacher recommendation 



method of communicating 



Suggested Time Schedule 



Concentration oil Grammar: 

Senior English Review Exercises 39-62) 




3 weeks 



Concentration on Composition:^ 

A Composition Practice Book (pages 35-46) 



2 weeks... • 



Semantics: • ^ 
Language in Tftought md Action (chapters 1-9) 



2 weeks 



Modern Prose Style: 

Essays for Modern yowM (imits 1-8) 



/ 



2 weeks 



Greek Drama: 
Tfie Medea 



Sleeks 



. „ Advance l%^gram«-EngliHh 391 

General Objectives 

^ Understands the power of language to influence man's thoughts and 1>ehavioi. 

Demonstrates compositional potential in the communication of ideas . 

' Performs writing skills in correlation with the htt^rature being studied, - ^ 

Translates effective and unique ways of communicating ideas and attitudes through the 
language, style, and teclmique^of the essay, dri^ma^ novel^npn^^^^ « / 



Behavioral Objectives. 

^ Given representative practice exercises in Senior English Review Exercises, the student will . 
\t identify and ccOTCct the fifteen most common errors committed in the English language. 

Using the selection in '-4 Composition Practice ^Ifandbook entitled ''How to Write an^Essay," 
the student will wtite fparagtaphs and multi-paragrapfis demonstrating correctness of form, 
style of expression, and logical development according to the criteria given. , . 

• Using criteria for compositiorial skills given in .4 (Composition Practice Handbpok and models 
in Essays for Modern Youth, the student will write a composition of at least three paragraphs 
developing a seiocted topic/ V . 

Using Language in Thought' and ^c/ion, tha student will develo]^ a muili-paragraph theme from 
the topic senten^, "Language does not rule man; man Controls language,^ • citing at feast tht^ ' 
illiistrations of language being used to express man's thought and. influence his behavior. 

. Aftdr studying f^^sdys for Mom^ the student will define the essay form, delirifeating 

the charactejFrstics of the essaWiiidh distinguishdt from other literary forms, and cite;^hree or 
more e>fiainple$^ o essays froj^eAjgrydtfy readjng (e.g., newspaper or riiagazin/ articles, 



advertisements). 



Aft4: studying Essays for Modern Youth, the student wiU define six types or cKisses of essays 
(i.e., pfer^onal or familiar, philosophic, character sketch, descriptive, editorial, and critical), 
briefly exptuiining a method for developing each type ^of essay; and then the student will write 
at least one essa^j^'-^f each ty|)e correlated witH the literature selections studied. \ * 

After studying Tfie Medea, the student will ,(i) describe the/characteristic style, >tek^ 
' and staging.j?^ ear iy Greek drama atid (2) writ^ari essay explaining the functions of drama as a 
y distinctive and higldy effective /Uledium far tlu| communicatip^^^^^ ideas and emotioife using 
illustrations from 77k^ ^ec/tu / 1 i - \ 
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Bcliavirmil Obje-ctive . * . ^ 

Giv^jn repn;'sentativc practice exercte4n Senior English Review Exercises, the /student will 
' identify and correct tlie fifteen moat common errors committed in the English language. 



Textbook 

Wood, Harl F. Senior English He view Exercises, (pp. 39-62). 

i '- ' ' ■ V ' \ 

Othei: Source ,> . ^ 

Warriner, John E. English Grammar and Composition, 

Background Study 

Review grammatical terminology and^lefin/ not clearly Understand, i 

■■ A -^^ / y' ■ '•' ' ■ " 

^\ essentiial thing to remember/ixb language is that it is a tool-language does flot rule man; 
/ 'man cont^ls- language/ As, language offers the user an opportunity .to convey his 
thoughts according to hiis >kill and purpose. Since there is not just one right way to convey 
thoughts, the task of /tk& student is . to find the one way among the many to make his 
communication most .^ffisctive. Adhering strictly^o one set of rules cannot.be the goal of the 
student writer/for i^eptions to prescribed rules are numerous; however, as he follows the 
conventions of hisv^^guage's usage, a student*s confidence in his ability to communicate will 
increase; ' ^^^^ ^^'^^^^^^^ ■ / ' ^ ' 

' ' ""^^^ " ' • ■ ■ ■ ' " 

Ideasfor Deye\opment of the Study of Common Errors in L^^ . 

/ ' ' ' 

Fifteen otite .most common errors in the convention of language usage are presented. Practice 
gxercises tollcWda 



Lack of pa^^ljllelism 



Ideas of equal importance merit coual, balanced, or parallel structure. Sentences involving 
eciwal or coordinate elements no/ narallel/are not grammatical Parallelism is involved in 
any sentence having (iqual idea/ connected by coordinate elements. Equal ideas may be 
presented in siinple parallel structure a/ in niore%mplex ones. The forms presenting the 
etiual ideas inay be words, phrases,- p/clau%|t:/^mg nouns or pronouns, parallelism may 
be characterized by a specific case, ^huiiibef ''or person; using verbs, the parallelism ma:J^ 
relate to tense, voice, or mood. The coordinating conjunctions most frequently used to 
connect the equal ideas are and, but, or, nor, and for. 
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In formal writing, each part bf a parallel stmcture must pair with and be ideiitical to the 
corresponding part of the other parallel structures. There i$ a trend in less forrhal writing, 
however, to parallel or balance ideas less rigidly. ' . ^ 

F. Van Wyck Mason was my histoiy teacher who wrote historical novels and who was 
always interesting; (The^parallel structures in bold-faced type:^re both relative "^^iges but 

are different in inner or deep structure.) _ V ' , • • * ; j . 

iff ■ ■ - , ■ ' '. . ' 

F. Van Wyck Mason was -'my history teacher who wrote historical novels and who taught 
Jntbresting classes. (This is parallel at'' the formal level. Both relative clauses are'balanced 
in-pdttern form of a past tense verb foll6wed by direct objects in plural vdice. Replacing 
interesting with a determiner ending in -al would increase the formialityO^^^^^^^^^l^^^^^^^^^^^^^^ 

. . , ■ ■ , . ■ ., ■ , ■ * 

Infimtive-gemnd: ' . ^ - . ' , - 

'. ' • ■ ' ■ • ' " ' ■ •„ ■ r ■ ■ . -.^ 

. Examples ' " * ' 

Nonparallel:^ Marilyn likes swimmijag and to sew/ \ • " 

Parallel: ' /Marilyn likes swimming and sewing. ' * ' , . 

Parallel: . Marilyn likes to swim and to sew. 

Nonparallel: To read and writing are his favorite activities. 
Parallel: Reading and writing are Jiis favorite activities. ^ 
Parallel: To read and to write are his favorite activities. 

• - ■ ■ ' . * ' . , '* ; - " , . ■ , . • <^ " * 

Nonparallel: Leaving the small pro vij^icial village and to get to New York were David's, 
goals. - ' ' • ' ■ 

Parallel: Leaving the small provincial village and finding someone to help him , i 

■ -s get to New York were David's goals. 
Parallel: To leaye.the small provincial village and to get to New York were 

, David's goals. * , . . . 

Suggested Exercises for Student Practice 

1. To breathe, to listen/and relaxing were the pleasures Hugh was seeking. 

2. Wanting lo go, going, and. to fly by jet were the chief problelns Spiro coilsidered. 

3» §hane was reluctant about revealing his past, about getting involved in a gunfight, and 

to make friends. ' i « ' 

4. Fred was hesitant about sailiijg, to. swim, or «cubadiyiug. 

'5. Jody liked playing with'^his fewn and to go hunting with his father.* '\ ^ ^ . ■ ' 
6. ^. Ace liked'to play electronic music an^ switcliing to the drums.. / ' 



» 
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" ■ ■ ' i ' * ' 'C 

. : . ■ ' \ " - 

' ■ . ' . ■ * ■ , ' . ' ■ 1 

jfhms^'^clause: If (me ek^mcnt of <?the paraU0lism has a clause, then so must the other. Be. 
;arefui tb check for mihjfi;t^ and predicate<j. If the beginmng element is a phrase of any 
/typet then the other must Be^ too. 

V Kxamples : ^ ^ , 



Nonpai'allel: Bol/knows Shakespeare because of Bob's English ancestors and because'Bob 

' weiht to Oxford, (phrase and -clause) 
Parallel: Boji knows Shakespeare because of Bob*s English ancestors and l)ecause 

education, (prbpositional phrases) 
Parallel: . >6ob know^15fiakespeare'l)ecause Bob has,English ancestors and iKJcause 
Bob to Oxford, (two clauses) • , , . 

flonpatallgl: Because of his determination and'b^ause he was enthusiastic, Harry Houdini 

^ became the 'World's.greatesi escape artist, (phrase and clause) . ' 
Parallel: Because of his determination and because of his entliiisipsm, ^ * V 
Harry. Houdini became the world's^ greatest escape artist, (tw<)^ phrases) 
Parallel: Because he was detei'mined and because he was enthusiastic, 
. ^- *' • Harry Houdini became the world's greatest escape i^tistth (two clauses) 



SuggQsEted/Exercises for Student Practi,ce 



1 . Mary begged Chester for his book and to bring it^o her cla^js the frfth periiod. 

2. Does the teacher ask who is'fm^ort^anjt and a^put the latest rtews?^ ^^ 

3. Ti^e pilot told the stewardess to check the radio or she should calm^the passengers. 

4. Jack J^ondon had thought whether he shouy" continue writ^^^ to ^ 
Stop altogether. ^ - , ' / . 

5 . Beth dreamed that she could dance and play the harp. . ^ • 

6 . We saw a movie base3 on a novel by 'Katherme Porter which was »mysterJ^ys and to be 
about a ship. T ' \. 



Misplaced correlathK's: In Part I, conjunctions -(words that join e'qual, elements) were 
listed. When conjunctions are used in pairs, they |ire called correlative conjunctions (e.g., 
either , . or, both . . . aiad, neither . . . nor, not only . . . but, and not only ."but also)\ 
'Each member of the correlative ^conjunction pair must be followed l?y the same 
structured element. / . : ' ^ . v . ' 

I ! ^ . , Examples v . • 

Nonparalkjh'v^ Jim either was a gpnius of-a madt^ 

.Parallel; , Jim was either d genius or a madman^ ' V • , ^ 

.,Nonparallel: A borrower neither be nor a lender. ' ' , 

Parallel: ' Neither a borrower nor a lender l5e. ^ ^ 
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Suggested lixerci^cs for Student Pmcticc 



1. , N<)| only could Ntf pi be - 

2. Neither had Jack Londoalthe time noji the personality for (luiet (ivinf'>. * 

3. ' Not only is skill in surj'^ery recpured but al^i) ability in public relationfj, " " 

4. The f^tudents both studied in the Hbrary^^ifi^pn the campus; - " 

, 5. The home^^teadv^rs^)otli farmed in thuWest aiK^nnainnt the cattle banms ^^uardod their 
homefiteadf^. • 

VnnevesHary shift in petvmh temlu ^^^^d v(nce:. Oiice 'the pkson, ten%\ <)r voice have bekn 
' initiated in a sentence, the writer must not f;hitt to different onej^. 

. ' • ■ , ■ r 

lixample^ • >; 



Nonparallel: A r 



person ouj^^ht to ro t(x college, and then you should do.yourji)e.st while 
there, (shifting from third to hccoikI person) ^ - . • 



Parallc^^: A person yu)ul)l go toyrif8|e, andjie ^ . ' !. . 

• ther^ ' ' 

Nonp'arallel: „ As Shanc^was standing at the saloon bar,, along comes this cowbcTj^ and^ starts 

'a fight with him. (shifting from past ' / ^ 

•Parallel: ' As Shane stood at the ^^loon bar,^alon£ came 'a cowboy and 



started a fight with him/ ^ 



. 'Nonparallel: If.yw painted that picture, t^^great deal of paint was used/ (shifting. 

. from active to passive vbipe)/ * 

7 Piif aTfcTf " : If you painted ttial'piQture, y ^ a great deal xrf pajjt^t . 

^ Suggested Exercises for Student Practice. ; " 



\y Roy real^zedYlie had b©mfnegligenr*is-he was sitting around all day doing nothing. 



\ 2. My mother Is less-than five feet tall,* aqd she was always the shortest person in her 
class. ' ^^'v.. . .". '^^ . 



^ / 3. Nobody should tell their friends evTsrything. ' ' ' ;> > ' - 

4, Gayle was shouting, "'Bravo [''""and she was cheeredj too> . 

* 5. Tfie snake fronji the swamps swallowed the ^ggs, and they were foun,d in their stomachs. 

' . ■ r ■ 1 ■ ■ ■ ■ ^ ■ • ■ ' ■ <. 

• , Ifriproper series: Two or more equal ide||^must be expressed in identital structure 
patterns. « ' . o ^ ' <■'■ ■ ' « 

^ - /: Examples . . " • " , , 

. 'v, ■■ ■ • . ■ 

--^"^^^ji^ Sir Thomas More was loyal, devout, and always did the right thing.. 

><^axallel: \ §ir Thomas More was>loyal, devout, and moral. ; ^ 

• Nonparallel: Sandra liked apples,' (^^aflges, and'sipping cider. .^c^ ^ . 
Pai;allel: , , Sandf^^liked apiples, oranges^and cider. . . , 




' .V - ' Suggested Exercises for Student Practice* 

L i Sta'TOtt decided to stay on his farm, ti?help"his peighbors, and be unafraid of tl 
' caUle barons. • . • - ' ' 

2. Roger admitted that he was flippaftt; insolent to his peej:s, and had been heading for . 
' troubte since early morning.'^ 5 . ^ 

3. /^ Jody^fted the fawn, spoke >to^^^^^^ y 

4. \ A new teacher in Je|ferson*Courity nas to be ceftified, vaccinated, a:nd h^^^a" 
Srculin test. . , ^ > i 

5jti The AdvanceProgfam; teaches a unit on the Pawneeg, the Blackfoo^, or .v^hatever th^ 
units suggest. J '/ ' V~ 'v'-. ' ' ^ . ■ ^ ■ .^' -'..i; 

Incorrect case of nouns or 'pronouns , ! - ; « 

» . ■ " ■ - " • . ■ '• ■ ■ ■' ■ ■ ■ , ^' ■ ' - ■ - .'■'....■•»<_ 

Before n gerund: In, formal writing, automatically use|#e genitive or possessive case 
before a gemnd. Iij instances Where the situation is permanent or when the.geirund is the 
subject, usether genitive.- ' . . . . * 

• ' „ ' vV • Exanjplgs ..^ " 

' -Wrong: ' Gene loved to listen tg . Joan St|therjand ringing. ^ ' : , 

. 'Ri^ht: - Gene Ipved to listen tq Jpan Sutherh^ • 

^rong: Dah^o\^a dar^oilng saved the ballet. . ^ ; 

^t: Danilova^'s danc^f^aved the ballet. 

Suggested Exercises for' Studeht Practice 




'^^l liked W4t{tman writing on imm^^ ■ , 

; 2V Aretha singing^as inspired. ^ . 
3^. : Her father. objected 'to'Candice dating the hippie. 
• 4. ' Sir Thomasiilore refusing to yield -baffled H^^ 
5. , Mr? Cassell refusing the promotion was a great surprise. . ' ^ 
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Predicate pronoun after a finite verf): The pronoun in such situations will be in the 
nominative case: >i " v . * - ■ v ' 



Examples 



Wrong: " The thief was him. 
^ Rights The thief was he. 



A" 



Wrong: The winner should have been her. 
Right; The winner should hau^ been she, ^* 




■J: 



Suggested Exercises for'Studenf Practice 



L >)J'd transfer /if I were him, ^ Advance -Prog 

2. It was us who remoyei^ thehtter f^m the park are^.^: • 

3 r The man standing b]?^ the^ Brown's dop^ 

4. That woman is he^olding onto th^^ 

5. It was me ip the library, conferring with the Media Center librarian. 

Subject of an infinitive: The subject of aij infinitive is in the objective ease. 

, % ■* - ' . * ' ■ 

" • ^ ■ ■ ", ■ ■ ■ , 0 ■■ • . 

* . • Exaipples 



-^Wrong: She taught he to skate pr(e)fessionally;,f6r Grenoble's events*^ 
Kight: She taughi him to skate, professionally |i5F-^Grenbble'& evelats. 

Wrong: They named I to be chairman of the students' group. 
^ " Iilight:\ THey named me to be chairman of the students' group., " • ^ 

Suggested Exercises for SJ:udent Practice ^^^'V 

« > " '■'<("'•'*" ■ ■ ■ ■ 

1. .I%on 't have sjtie to complain to. ' t}£L * . ' ? • 

2, ; The prir£cipal;asked we to^ study 

• 3. Mi;: Gch^ner krfew she toj be thci best runner in tjie 44,0^^ ■ 
4. The group chose he to hb the representative from^ our homeroom/ 
. ^5. Coach Corso selected they to start the game. * ^ , 



s 
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Predicate pr^tm after an irifMfpe: The predicates pronoun. aff6r an infinitive is ii\ the 
' \ iptijective e^e; ' • * *' - : .' . ' • 




Examples 



a Wrong: ' ' I wanted the president to be shev 
"' Right: I wanted the president to be her* 

• ' Wrong: Tom guessed the masked man to be he. ' • 

•Right: Tom guessed the masked»man to be him. 

»« ■ . 

Suggested Exercises for Student Pf a Qtice 

1. The detective determined the delinquent tfc) be her 

2. Our President^ believed his opponents to be we. v 
3» The Senate voted its^ speaker to be he, » L 

• 4. * The Qirls' 'CounsQlor knew- the culprit to be she, 
5. Coach Holman said he judged the best lineba^ to be^ 

' ""' "i . ' '■ r ■ - \ ' 
^ */)/r^ct object after a "krh. or vfrhal: The direct pbj|5Ct after a ver^ or a verbal is in^the 
^ objective case. 
''. ■ - ■ ' ' ' ' ■ •■ . ■ 

. . Examples ' 

Wrong: WiU you send jMrs. Merrill and I a lettei"^^ 
Right: ^ Will you gend Mrs. Merrill and me a Iptterf ^ 

;Wron^: Who did the comjSp^ recommend to play for the'prom? 
^ / Right: Whori) dB the conWittee recom 

■ ' ■"■.."•■^ : --^ y■-^/'y"■'''"■ 

,, * .1^ : Dave jaifJbhivanclh^ . ' ■ 

jf ~ 2. \ Who are you fewarding- for haviftg reasoned rhetorically? ' \ ' * ' | 

^ /3. Mr. Strattbn is art insfi;]ucior who we all fenjoy,^ . • V \, - \ ! > ' ' 

0^4,* He the^^ elected Mt. teen-Ager^ . ; > . . 

V. ; The sailor helped Harold and sh^ is sailing\^ 



V 



11 
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■ ■ /. • .■■ •■V ' . ' .,' ■ ■ . 

. ■ ■ ■ •■ . ■ ' 

Object of a preposition: The noun or pfonoiin used as. an object of a proposition is in thie 
. • obj^etive case; . . / ' .. . i ^ 

■ •': . '• '■ ' Examples . ^ ■ 1 ' ■ ■ • 

Wrong: . Give the bool^ to Hattie amU.; . ' . / j 
Right: Givfe the booli^ to I^'ttie and me. / ( * 

^ ' . i.'t- ■ " ■■■■ 

* ■ Wrong: Paul went to the game with Don sjjijfG. I" ^ ' . 

*" Right: Paul went'to" the game with'Don'and me. . : - r-. . 

. . .. . . - .7...,:. - ,: , , ■ .,r,' ■ 

;; Suggftsted'Exercises for Student Practice • V 

if ■ ■ ' ■ : ^, . ' ■ ^- ■ - ^ • • 

J. . He ought to negotiate withf^ou and L 
'% - Please call^'the dffice for John ai^ hax^ 
3./ 4lrs: K^eller said that^ 
' 4. ' .That is the student- with who he damov' j . * • - ^^ * ^ . . ' 
' 5. . "Her mother sat between' JuUa anifl l^^^^^ " " ' V 

LacK of agreement * . / \ , * / " . / , 



J 'SiiDject and predicate: The? subj/ct and predicate'^nould agree in number and person, 

' . ■ « .J . ^ ' / '■ . ' ^ . . , 9*'- '~ '. * 

Examples « ' . w ' - 



; Wrong: .Everyone do their best or else suffer the/ cons(^|f||Ji(|n|es* 
. Right:, iEvefyone do his bpst or else suffer the consequences, 

■ • ' » ■ ■ * ■ ■ . ' ■ . * ■ ' ' : ' 

Wrong: ! None ot the lions are violent. • { 
; Right: ' 1^0 na of -the lions is vioteit. ' / 

Y" , . ^ , '-^ " . . 

^ > Suggested Exercises for Student^ractice 

L V^My family of seven members«upport the drive. " ;^ 
^ \2. Th ' " 

X Hazel's brother is one of those bullies who never fights. • 
>^--4^^ Mr. Draut nor Mr. VanHoose are ever Igcfe. ' ^ , 

5/ ^Each of the "Mission Impossible*' cast go scurrying up the wall^, 
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' . • 

Pronoun and antecedent: h, pronoun agrees with Us antecedent in number ^nd gender but 

not in case. ^ • . ' - I f 



..Examples " * 




Wrong: Each student T>hould do their best on the AP exam. 
Right: Each sti4dent should do his*best on the AP exam. 

Suggested Exercises for>Student Practice 



7'- . ^ 



1. Helen spoke to their principal. ^ - / • . . 

2. ; The principalspoke to their teachers on his faculty. 

3 . The City of Louisville is abolishing their parking meters. 

4. . The family supports the Lomsville l^nd with wh ."^ " 

5 . I give as much time to the VeteKins Hospftal as it can help. 

^ /■•. • ' ' ; ' " , . ^ , • « * ■ c> ^ ; , '/^ 

Omigling element - ^ 

The da}iglintvm0()ifiers that give the most trouble are those appearing at the beginning of 
a sentence. At the 'end of the S(?ntence 'they are generally more awkward than confusing. 

Participle: Gene^^Uy," the maif^ clause.can be revised so that it contains a subject ^Mch 
the participle can ^nodify. . , ^ / 



< 



Examples -^-x « } 



> 



Wrong': I?ancing at^tKe fair, the jfe^jci^ wheel turned ovet. ' 
Righ.t: bandng at the faiCFsa^^t^^ . , ' 

■v. ■ ' " V" ■,- ' \ ' " • V " / ^ • 

Wrong; Divided into four sections, Lisa Vmother received lief ^ 
Right: tisa's mother jfedbived h&r beautiful wew divan, whfch was divided iijf four , ^ 
■ . ■ * ■ sections,. ' ,^ '.^ , ■ ■ . ' ■* ^ ' .\ 

i> . '■ ■ . ; -r . ■ " .^^ . 

i Su<r<»ested Exercises for Student Practic'e 

^ . ' ■ ■'. . { . , ' ■ ■ •*..»'•■ '■ ■ ■ . 

r, • Walking across the surface of thi? lake, Dr. Raj^ ^ghted his'first giant Water spider. ^ 

2. Trimmed in monkey fur, Ray Jones g^ve his wifexj^autifiil new coat. . ^ ' 

3. Coming Mo O'Hare Airpiort, Chicago>w^^ ' . 

:4. . Toiling for low wages, the unique specimen was mounted by the pi;ofessor. 
5. Curled ih the latest fashion, Betty paid for her hairdo. / * . 



Infinitive: The a^ent tliat obviously carjries out the infinitive's action is generally mjssing 
from the main elause. ' ^/ ' ^ * : 



Examples 




^rong: To dance vi^ell, spheral courses of training need to be taken. 
Right; To dance well, tlielstudent needs to take gever^il'courses. ^ 

Wrong: ^i^^^^ with skill, tiie hor^e rnmU)e't^^^^^ , 
Right: To^ride Mth skill, one iieedB aVelRrained horfic. 

■■■■■■ ... ^ ■ ■■■ -i'^" ' 

■ . ■ ' ' • Suggested Exercises for Student Practice 

^ 1 , ' ""To watirt^ the veils HlWt4)ci5?5lpaque. ^ , ' 

'> .Wsle^T^lis^ilty, the mattress must '^Serta-^ly -M^e firm. 

To swim NWtli^eas^/the^^w ' - , 

4. : To quota a veit^se, the linc!^ sl^i^)uldi be short. j > 

, 5. Jo dream of tove, the night {[nd stomach must be calm. ^ |, 



• .0 



Qerund phrase: Often the subject- is not expressed arid the di 



iiglirfg modifier lias. notMng 



Ito^modify.-, 



.Examples 



' Wron^: . OapnMingJheliouse, the lamps wSre gleaming. 
^ .-Right: ; ' Oh;entej;ing the house, I ?5aw the. lanjps Wer« gleamin 

Wj;ong: . Oninebdiiizing^the Wg |)rolog1ae, the poem becanx^memo^able. 
^.P^ight: On memori^ihg the l((t% prologue, I tHduglW^the poeib wa^'memc 




Suggested EXGlPcisesior^Studenf Practice 



rrijemoraW^e,- ' 



. / 



r'^n settmg sail, ty prow ro^e from " , 

; 2': \ On entering thi hall^Jhe dopr stommed. 
- 3. ""^ Fr9m walkingin tlie r^in, the ramcoat was^wet, . ^ 
* *4. Ato eating i|ch4ejSserti5, the catori^^ . ^ 

5 . llTLrough reding the advertisement, the. hewspajfe/ ?)rought sales. , 



'A' 



er|c\ ' 



• s ( 



"1. .;iL_.,,; 



-;..■/ 




IB;.. 

14. ' 
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^Uiptical claim: An elliptical clause is-usually a \subor(iinatc. clause with, some parts left 
*v uiit, ofteji the ^^iJl)ject^and i A' 



lixa'mples 



\, Mronit: ' When but a babe in armls, my father fought the'GermiinSv 
r . Jlight; When I was a ^abe in arms, my fi^thef ifqught tlie Genp^ 

' * ; ^^V^ng-; When- behind the barn, all our lights \^^n^^ . 
,;r>JAight: \yhen I was behind the barn, all our ligfits^irfjKffi 

' ' ^ Sfeested Exercises for Student Practicx? \ 



4 L ' When thrive hours old, my ^m^ 

^ . i. ; Wh^^siXty years old,.py cat liad kittens. [ . , 
o . 3/ When one hour old,»n)y dog had her second letter,, 
. ' When six-years of age, AbrHiam Unqoln wrote tfeg|6ettysbul^ Address. 
'5;. Wheii twenty yearn, of age, the Tiiai^/c^ went down/ ; / \ . , 

DoiiBle negative / - > 

bo not combine tlie- adverb not or 'its contraction^ with other negative words (e.g., none, 
'^^p, j^o one, nothing, nofrody.^or nowhpre), Also^ avoid usin^ scarcely, hardly, or only 
with the preyioiisly Hs^ed wbrds^ There are^6ther words that have negative concepts'^ch 
a.§ withouland but that. These should not be med with ^t 




Examples 



\a /Wtong: ..^Without scarp(jly any money, the. widow reared her boys. 
iRight: ' ""Wkli ^ ^ 

Wrong:' ^ couldn't do notliing rnore th& he' did. 

Right: , /Shelley coulj9 do nothing more ' 

. / ; ^ Su^^(|sted E.xer9{se& for Student JPr^^ 

J . . Uncle Jim sWlouldn't hardly iz^ught to haye cut the; hay so early. 

*2. - Jody couldA't do nothing more about his fawn th^n he did. / ' 

' 3. Without mafeftd hardly a Rascal caused a lo^ of garden daijiage. 

4. There cannot be'^/doybt byt that SterUng North |cafcely had not much love as a 

5. :If Pandora hadn't oj^lyythe key, we would not have had rrone of tlje trouble we had. 
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Incorrect tense in sequence awd mood 



Different tenses used together in a sentence must be in logical sequence. Shifting from 
past to present or from -poetic or historical present to simple past are not considered 
conventional usage. The same care in keeping verbs in logical sequence applies to the 
various verbak as well. ' . , 




^j&^^^Lmf-^v^^^ The past tenae is used to timjj ui) to but not including the 

pres^lt. 

'ij^amples , 

Wrong: Martin has skated an houHhi^morning. ' • ^ \ ; . 

Right: Martin skated an hour this morning. . . ' , 

Wrong:. During thc\ morning session we have lea^^ 

Right: ^ During the mft^rning session we learned much abbut linguistics.^ 

^ \ , . ' ' .... " V • — ■ --''^ > . ; 

yast for the preserit perfect: The present perfect cov&rs events th^t hSve happened in the 
* past, but the period of time reaches to and covers .the present. " 

■" ,/ ^ ' ■ z V Examples^ " 

Wrong: I beljeve in what Tlearned. ■ : 
Right: I believe in what I liave learned. 



rong: J)id you smoke for ten years? ( u 
,Right: Have you smoked for ,ten yearis?' 

Past for past perfect: The. past perfect ionse is jised for prfeviotisi pagt (i.e., for an evertt 
Jhat happened in the past). ; ' ^ - 

■ ' ' ' ■ . . * ■ ' ' 

■ ■ Examples 

Wnmg:- Elisabeth wantijd to travel untillshe fltpv by jet. f 



f ■ ■ ■ \- ,- V 



16. 
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Perfect infinitive for the preserrt infini/ive: The perfect mfinitiYe;:!^^ the 
infinitive action tdok phice before the main verb dctio^^ present inflmtive^is-lhe^ 
'acceptetffegn. yf 



Examples 



c v.. L 



• " 4^ Wrong:' Sharon wanted to have gone. ' ^ * I 

: Right: Sharon whnted to go. > . ; ^ 

» Wrong: Jody wanted the fawn to have behaved*^ \ . , . " - _~ 

Right: Jody wanted the -fawn to behave* / 

^ •- ' -,■ V • " ■ • ■ • 

Sequence:' If action is being pr^ented in the present, then the tenses relevant to th6 
o present are used. The s^ime pfnctice^is followed in recounting events from the past; the 
paiit tense is used* When events of different time are indicated, appropriate tenses are ' 
,;. ^ ^ used, . . . ■ /'^'- - . / :^ . 

■ ' " . ^ . . ■ , ■ . ■ ■ .f ' ■ " - . ^ , ■ •■ • 

•\ .Examples , ^ ' 

Wrong; Tliose who have eaten in a feyolving dining room have w^^ 

experience. . • ' . - ' 

Right: Those who have eaten in a revolving dining room^from the past through the 
; u_ present) will want to talk about the experience. \ » 

: : ^ Suggested Exercises for Student Practice , ' 

1. Rappaccini replied, "Daughter, I had noit seen a pest in the garden,'* 

2. ; Esther said she thought her friend is more efficient than most typists. - . 

3. Sir Thomas More saw that the king^h^^^ ^ ' ' 

4. Meeting new friends Carl haSj asked Wf^^^ , 

' 5. The couple wanted to have taken the trip before but decided they had better wait ' 
until they arc earning jrriore money. ^ 

• i^nconiplete sen^^ • / 

• Frequently sentence fragments follow sentences alimost like afterthoughts. They are used' 
^ ' more in oral than in written communication. Pour types of incomplete sentences follow: 

: Infinitive phrase fragment: An infinitive' may not serve as the main verb/ \ / 

. ! \ ' . . : Examples ' ^ ' ■ . ■ 

\ Wrong: To get to Cape Kennedy in time to intemew , the dk^^ (missing,subiect and 

. « Right: BuffVianted t0:get to Cape Kennedy in time' to interview the director. ^ ' 



7 
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\ Depenclent clause jmpnent: This fault occurs most ireciuen.tly in writing through the u^e 
' of a period betweefi the main and subordinate c\m$p. 

^V' ^ ; Examples 

; . Wrontr^' ;.!^ home. After we had done jUI that phmning, too; 

Right: t We's^^^ . r» -i^ 

. Wrong: Poe died in poverty,. Though lie invented the literary form of the^hort story. 
Right: Poe died in poverty though I'TC^nvek literary form of the short story. 

Participle phrase ftngmmt: This ofte/ results from the careliss use of the period for the 

' ^ . . ; Examples ' ' . : 

V • "- , '..^.--f-"^ „■■■ ■ ^. ; ' , : ' / \ 
Wrong: ( Thinking about the' wonderful things she couUrbuy^ with her tjgg money. ITie 

farmer's daugh^^^ V / • 

Right: l^iMpi^^b^ wonderful things she could buy with her egg money, tliC'; 
" s f^rtii^'s daughter tripped and dropped her basket of eggs.^ V V 

Wrong: Birecht dropped from theli^ylitioal scene. Grieving for his dead leader.;^ ; , 
Right:- Greiving for his dead IeadejVBrecht,drbpped fr^^ ' : : 

Appmitive fragment: Thft fault results /rom the use of at t^)r thoughts or expansion's. ^ 

■ ■ , 7 . Examples ^ • i' ' ■ A'-, ' 

Wrong: ^ Laird thiilks that t/ie study ()htingimge is interesting. Stimi^/ating^aml ex-cit|ng. 
Right: Eaird thiiiLs than/he* study of languaf^.e is interestitlgj .stimulatin^g, and eiccrting. 

/ . 'Suggcyted Exercises for Student'Praclice 

1. The horse was put^to.pasture. The one who won tlije Preakn<^ss. 

2. We went to see the Belmont. .Since Mrs. Wright, Mr. Han90ck, anc} Mr. C?ombs had been 
, to^the- Derby and We Preakness. 

3 . Arnie and I went tcl the golf driviug-ranf^e. Sincg^ hajhirftf^ hours unsche^ul^d^ time. 

4. The racing team vaeationed on Daytona's beautitiil wh|te beach. Tp get some well-earned 

rest. • ■ ' • , I ' X ' : . ■ ' / V . '^-^^ . . , ' 

5 . The Writers' Workshop submitted entries' to the Nati(/ial .Contest. The^ AAUW 'members. 




■J" 



'18 
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Faulty reference oi pronoun 



This error generally occurs when the pronoun is made to refer, to an entire idea rather 
Jhah to a specific person, event, or thing. In some instances, the antecedent may be 
omitted or the emphasis may shift, 

{ Vague reference of pronouns » ' » ^ \i 

. ' • ^.xamples * v 

: ^ ' ' ■ • ■ : "• ■ . ^ • ■ . ■'■ - ■ 

Wrong: In fhe driver's m^inual it says' to press lightly or to feather the brake, 

• \, '^'Mr.:Penner. • /■ ' , . ^ r . 
Right : • ' The^river's manual says that the driver should press lightly or feather the 

. > \ brake, Mr. Pcnncr. 1^:^ 

■- '\ ■ . ■ ' ft . . . •. . 

'^^ Wrong: Students'like the way Mrs. Glenn treats you as an adult. 
Right: ' Students like the way Mrs. Glenn treats the^as adults. 

^Amhjgwh/srefefe^^ .' 

; ; ; / . Examples ' * 

WTohg:'' JAftef our, speaker greeted our principal, lie bowed to the secretary. 
Right: ^After he greeted our principal, our speaker boWed to the secretary. 

Wrong:, llie^trainer slapped the horse an^ * 
' Right;- When the trainer J5lap]^\i1d him 

; Suggested Kxercises for .Student Practice- 

1.^ rjr. Yai't disliigp the senator because he is from Ohio. ,/ 
- 2. * Man-of- ^Air v^^shod in the stables, hut sometimes tKey were removed. ' j; 

3. J a the reference hofik it explains why it can rain in the desert. >^ ^ - 

' "4. .!n the raidc^l|M)ft^>e nhlit itauves you the creeps i / 

5. The rn Hn'5^i»''r^eu on V'b :":»e':inl nroject and it was helpful." \' 
' ' ' K . ■ " ♦ ■ ■ , / . ■ ' \ \ 

Faulty punctuation of restrictive and nonrestrictive elements i 

■ • • ■ \ " , . ' ' ' ' ■ ■ // "V ■ ' ' 'V ■ , 'V • 

A restrictive modifier is so much a part of the element it modifies that it cannot be 
omitted without changing the meaning of .the sentence;^ such a modifier is not set off f^y 
commas. A nonrestrictive modifier expands but *does not restrict the meaning; 
nonrestrictiye modifiers may be omitted without changing the meanihg and are set off by 
commas. . * - / 
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/ / Relative clause \y * 

y , 'Examples* 



; Wrong:^ Mr, John Donovan who wasT)ornJn Baltimore is 

Right: Mr. John Donovan, who was bornr in Baltimore, tis the new department head. • 

>V, Parti(;iple phrase v ' ■ ; 

" ; , . ^ Ejcamples, * / / , 

Wrong: The girl riding the horse won the award for attendance; ^ 
Right : The girl, ridinjg the horse, ^y6n the award for attendance. 

' / ■ ' ^ . - ' * ' . ^ • . * ' 

Wrojftg: \ People, living in glass,houses,^shouidn*t throw stones. ' ^ 

Right: People living in i?^ass lu)uses shouldn*^^ ■ 

4ppositive » • ' ^ ' 

Examples ^ . ' * ' 

Wrong: Shellpy the poet was a chemist. , . , 

J^ght: Shelley, the poet, was a chemist/ - ' 

c Rif^lit; The poet Shelley was® chemist, * i ' . ; 

y - ' Suggested Exercises for Student Practice , V / 

■ " ' /■ • . ■ ■- 

1. Four students, Kurt, CJharles, Jon,:and Don were helping in the lun " , 

2. - RT>bert Frost a sensitive^person wrote beautiful poetiy whether oj|;i a snowy ev^ing or 

irra Woods. . ^ / ' 

3 . ,jk Man for All Seasons a play about Sir Thomas More is popular with the more 

— /intelligent students. ;^ ^ f/^ 

• 4. ' Racing ai^ound the track the girljed the string of racehorses. 

Sl the 4ay when we arrive has not been determined by the highjackers. 

|f Common fauft ^ \ ' ^ ^ ^ 

Thi* error occurs when a comnia is used wh^ere either a semicolon or a period should be 
/ use4. Three ways tcr correct this error are to replace the comma with a period, to join the 
t^yo parts with a coordinating conjunction, or to make one part subordinate to the other, • 

Examples . . T 

; ; ■ ■ • ■ ^ . . ^ ^ . ' '■■ \ 

Wrong : Ashe easily beat his rival 's score, his extra weigh t gave him m advanl-age. * 
Right : Ashe easily beat his rival's score. His extra weight gave him an advantage. 
Right: Ashe easily beat liis rivaPs score, and his extra weight gave him an advantage. . 
Right: Because of Ashe's extra weight, he easily beat h'is rival's score. 
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^ Suggested Exercises^f or Student Practice 



V 

. r- ' Lthink Jbhn^Fowles\*ook r/^e iWagw^ ^ » ' ^ 

. " 2, ' The two wires in Mother's sweeper cord pulled loose; t^hey must be cannecited before she' 
-cajg'useit. ^'/^^ )'.''"'■■ ' ^. 

3, My favorite fish is flounder^ ; / 

4r / "Ij^an't eat dnion,'Vsaid Hug^ 

.5^ The Dior 'Bress cost a great deal of money, there is ito waj^ to be 
good o;i*6lainc. . „ ^ 



In^arrect positidn , ' , ' ■ 

• ' © • • • . • •. <;•♦ 

Modifiers should be placed as close as possible to the sentence ejements they mpdify. . . 

- Adverb: An adverb should, refer to » the word mqdified /|ind should be .as close to its 
referent as' possibles. The po'sition (^an adverb modifie^t can affect the meaning of a 



> sentence and may shift according to thc-writer's purpose. 
\ . -Kxamples 
Subject Emphasis; Oiily Wayne knows the ad?dress. ' " / 

° Object Hmphjisify: Wayne knows the address only, . ^ 

■ /. ■ ■• ^ . ■ ' " ' ■ . ' " . ' ... ' 

Predicate Enipha.sls: Wayne kamVs only the address. , ' / 

* Phrasv: The itM^orrcct ♦^o^;it^cyn of a prepositional phrase can caiise confusi^;^ ' 

, Xonfusing: . The casser()le appeal to men with an aroma of meat, , 

Blotter: The casserole with an ^i^)ma of meat appeals t(hrfm^^ ' . 

Confusing: V I ate a pie baked for a man- who can spot a tasty treat aj: the t?verside 

.'■ ^' , ■ ^ ;.■ park* ■ ' . '^^^ \ . ' . ' . ," . ^ 

Bette;F: , At the rfveiside i5ark, I ate a pie baked for a man who can fepot a»' 

* ;tasty treaty ■ ' . , \ ] ''^ '^'-..^ ' , 

Clause: Place modifying clauses near to the elements they modify, ; - , , 

Confusing: Tom borrowed a pencil from a classniate that Was ^loocshpFt;' 0 , ' '■ " ^ 
Better: Tom borrowed a/pencil that was too short from a^clf(ssmate. ' 7 

, ■ ' . ■ ■ ••: "7 ^ : ■.. ^ ' ' rm\ ■ . \ . 

Confusing:* TTiere was^a-horse isi the' s^ble that never/a'ced, ^ - . 
Better: I, In the stjible there was a horse that never raced. ' 
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, ' <^n^ppsitive:.M apposit4i(e ^jhoulcl haye\i position- adjacent to ^the element in apposition. * 
Confusing: 
- Better: , 



C|)^ifu<^ing: 
Better: 



Aojpllection^l Herhingway V fir^^t short stories is worth Gonsid(Jring ' 

/wOwr 7? a eollectiow of Hemingway's first short stories, is 
worth aonsidei'jng; \ ' '3$^ i*-':. ^^'^ 



The l)oa Alice is asientle ii/l1[il^eirt:hworm that sqmiki of oui-4%es!t . 

antmals.- - ( ^ ^ 

The boa Alice, th^ squeeJ:er of btr la^tcst animals, is as gentle a§ the* 



earthworm* . | 



* ■ ' " Suggested E)|ercises for Student Practice , / . * 

1 . The newly married couple ppught afi old "house from a realtor that was not painfed* 

■ ' 2/ We watered Waiting fo^' G(^^^^^ on our portable television set which ran on \ 

• Broadway for two years, . T } . . • 

. ^'•. rj^Q plumber installed the:new bathtub for the wealthy owner that had new silver- ^ 

: plated handldfr^ ' / ^ • - ^* 

'■4. . The hippie slept in the abanxlonedlaouse of the owner that had ^ of face^iftiifg. 

5. Tlie chef macjc the pirza fbr the film star with the thinnest dough. ' 1 

Words cq|pi]||[>nly con^^ ; / • ' 

These words may be so similar in spelling or so rdated in meaning that they become 
confusing. There are hundreds of tlaese "troublcs<>mc twiW\^ a^^^^^ an /^unabridged 
, dictionary provides the l^est guide' for their use. The followingm of words commonly 
- contused represent^; but a tVactioH of a frablion <^f a possible hst, . \ 



* ' \. • • • 
'1* access -excess 

.■■ " ' 

^ 2. ' adapt - adept - ado|?t ' 
3l ad\ice-Myise \ \ 
-4. affect - effect ' , ' 
^ 5, farther- further'"-^ 

6. all together ; altogether 

7. allude - elude ' \ 

8. illusion - illu^ion^ 

9. in ba^jk of- behind 
10: between - am opg 
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U. blond -blonde " 

\ ■•' " . ■ " ■ ' ■ ' ■•. * ' ■ : 

^12. can-^niay- , : ""r • 

• . ' .•■ ■ ^ 

13. ^cen§(p^-*'Qehsufe y/ \ * ' r 

14. *cite - sight - site ' 

15... compare -contrast - ' : 

• ' ■ • \ 

16, disinterested - uninterested 

17. economic - economical ' 

1«. elicit - illicit _ . . ..^ - : ^ 

19. bmigrant^ immigrant . " 

■ ' ■ '■ ; '' ' ' ' r.o ■ . 

' 20. famous - nbtorjious ' 



Suggested Exorcises for Student Practice. 

1 . Did Janies Bond have (excess, access) to the Ghaos- files?" < 

2 . „ Steffi is m (immigrant, emigrant) from Switzerland . v 

3. My fir^t Stodtay School teacher's name (alludes, eludes) me. 

4. Will you stand (jjci back of ^ behind) the building? . 

5. Shakespeare is a (famous, notorious) dramatist. 



Tautology 



This tern;i for a type bi^ommori e^ ^dicates tfie>needless repetition of a thought, idea, 
"""statement, or Word. Redmddnej^ As defined. as an:^act or instance of needless repetition 
Both terms are used to indicate unnecessary duplicati^^ ' * * ; 

h ' ■ ' ■■ ,■ ■ -, „ ,, ■ ; . ■ ■ '''' ' ■■ ^ ' 

-Exarnples / . 

Wrong: " . The ncAl: plane is a more bigger than the old model. -" 

Better: o Th^gikw plane is larger than the old model. o ' ; 

4if Wrong: He advanced forward iri his drive for promotion. 

Betfef: He advanced in his rank. ' ' • 
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1. 

2. 
3t 
4. 

5...' 



S . ■' Suggested Exercises for Student'Practice 

"Helen of Troy 's beauty and good looks were ^ . * 

That experience was dear . * 

The army retreated^back tp yesterday's posU^^ ' / 

ipie professor wa^ / , 

. As far as I know and to the best of my l^owledge, the common cold continues to . 
mystify and puzzle research, teams. ^ ' , % 



Faulty comparison 



J The common error in faulty cortiparison is either an illogical or incomplete comparison. 
. An illogical comparison attempts to Compare things whick are not capable of/^eing 
. compared or ejlse^dses inexact elementj^/'R^pla^^ the erroneous terms than ariy'of with 
^ - than ,any pther of; avoid using of 3ny. 

■ " ' t. • ■ • ' , ■ ^ . 

: Examples , . 



Wrong: ^ 
Right: -r^- 



Hike Walter de la Mare's **The Ghost'.' better than any of his poems. 
I like AValter de la Mare's **The Ghost" better,^than any other of his 
poems. ■ g . ■ •• . ./^■- ' 



Wrong: 
Right:: 

Wrolig: 

"'kight:: 



' JoMh McCormack was the best of any tenor singer of his day* 
/ John ftJicCormack Was the best tertor singer of his day/ 

.TiiOiHrks here are as exceUen 

The parks here are as excellent as those in any other city. 



Incomplete: * Bill is^li if libt taller, than Jon. ^ 

Revised: BiH is i^s ta^lt/ if not taller;" t 

Iricpmplete:^ I trust her more -than Alice. * 

Revisbd,t/^. Itrdsthermbrethanltrust Alicel ■ 
Revised: ^ ' v . vl trust her more than Alice does. ^ <7 

■ . ■ V ' ■' ' - f ' ' / > " ' ■■ ■ 

Incomplete: Our new principal uses less discipline. / ^ ^ v 

Revised:. . Our new principal uses less discipline than our former principal did. 

^ Suggested Exercises for Stu^dent Practice . ' 



l.y Jet travel is faster.- . . 

; ..2. Sneid is the best golfer of any. \ 

/ 3. The water in Louisville is better smelling than any other city. 

' A, Grains new models are better made. 

.5. Xouisville is as clean as any Southern city. 
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Improper-Subordination, ;j;V ; ; ^ •• ■ . , ' ^ • .. 

' ■■. . ;■ ■■: .-v'/^' ■ ' . V' '■ • ,; ^ \ ■ : . 

Faulty subordination occurs when the most important idea is^placed. in the sfuBordinate 
clause arfd the least impohahtln^^^^^^^ 

Examples / ■ \ - ■ ' . 

Faulty : One .bright clerfr day in' June, the Indian trader was walking along the . 

. ...--^ du&tyrpjad when two rocket planes landed on his range. : ' ^ 
Imprwed; : On a^ clear bright day in June, two rocket planes landeci on the Indian 
trader's range as he Was walking do^yn the dusty^oadrV * - 

« : Faulty: Th'e poodle w,as carefully trimmed; when he whipped the Doberman pinschef. 
Improved: Ifi spite-of the Poddle's careful trim, he whipped the Doberrftan pinscher.f' 



: * ' V Suggested Exercises for Student Practice ^ 

Though he \vas'one of the astronauts,.:he used to work for ;iny Uncle Sam^ 
Because EdWard^used drugs, he lost his popjilarity and his life. ^ 
Atthough Phil didri't hav& enough money, ]/e wanted to go to coHege* . 
The rattler uncoiled but he jShte^t-s^Jil 



1. 
2. 
3. 

5-. . Although her pet escaped/Mrs. Simpson intended to take good care of him 



Suggested Activities 



'if' 



Assign the exercises in the English Review Exercises, pages 43-62. Explmn 

explicitly any err 6r^ or sentence structures that students do not clearly understand. 



Vocabulary 

; appositiv©^ V 
* case 
clause 

comparison. 
' 'correlative conjunction 
: coordinator 
dependent clause • 
direct object 
« finite verb 
/ gender 
' gerund 
independent clause 
infinitive 

nonrestrictive element 



participle 

predicate adjective . 
predicate nominative 
redundancy 
restrictive element 
. semantics 
.sentence fragment 
subordinate clause 
sutordinator 
tautology 
tense 
verbal 

voice \ • 
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Behavioral Gbjectiyes 

U§ing tha selection, in Composition Ptncti^/^landlHibk ontitlQd '''Hoy/ to Write an -Essay, 
the student will, write paragraphs and multi-paragraphs demonstrating correctness of/form, 
style of expression, anjl logical development according to the criteria given. V 

* U^g criteria f<)r compositional skills given in ^ Composition Practice Handboo^^ 
in Jussays for Modem' Youth, the student will write a composition of at least thjree paragrapl^s 
developing a selected topic. o . ; \ ; • ' / 



Textbook . . v ^ \ - 

... » ■ ■ ■■ , ■ ■ 

^ ^keltonj Zan Jr. A Composition Practice Bbpk, (pp^ 35-62), , ' . J 



Background Study ^ \ ^ , , : 

■ ^ ^Review thfe se^tiofl'of the te^ 'Jf^iiir^tiii^$iV2igmph^^ pages 3-11. 





Ideas forDeveTopnient , . • v 

. Answer and'.discuss the following questjons: 

■ ^ 'i ' *■ ."'■ ■'. ' ■ ■" ■ ' ■ 

• ^ :^ What is a ''reference book^ ^ / ^ . "v^^^^' ; . ' .1..^^^ 

^ . ■ / . .. . . • ■ • . . ^ ■ ". ' .• ' ' 

is^n ''essay question'*?. ' - ^ 

' t What makes a character;interesting? 

= - What kind of infprmatibn can be found in a good diotionary? 

( Wnajt cojosliMtes^go^^ . ^ . "<i- ' 

What meant by the "fundamentals of a sport"? 

:i • With what matters is the story of Medea conberhed? 
. ; ■ , . . . . - ^ ■ . . 

What are soni^ things to be considered when describing a |)erson?» 

y What are isome local community problems? 
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Suggested Aitivitfes 

' Write a paragraph describing ^nd explaining the use of eac^ of the following referefjic^ 
'boqks^:/ /' ' 



^Current Biography 
, ^bictionary pf American Biography 

Whp's Who in America' 
, Reader Guide 

Baf;l/tt's Familiar Quotations 
World Almanac and Book of Facts 



a one-paragraph answer tP each of the following questions 

■ ^- • •■ ■ ■ ' ' , ■ . ' ... ■■ ! ' ■ 

Why did William the Conquerer feeljustified in his invasion of/!^ngland in 1066^ 

/ Injmytholbgy, who w^s Zeus arid how did he become stipreme ruler, of -the earth? ^ 

/' Write a'paragraph describing the most interesting character in The Medea. ' , , 

^ Write a^paramph describing your study habits in English* ^ 

Write Wb paragraphs in which you explain the fundam^^nt^ of your fevorite sport. • 

Write two paragraphs ^iscussing good usag 

Prepare a brief. outline of one of the following/topics and then mite a composition based 



on the outline: 



' How Appearance Reveals Character 
V The Ideal Teacher" ; - ^ 
Television Commercials^. ' 

• " • ^ ' . • ' ■ ■ 

; ■ . fttiw to Read a Newspaper > - 
Haw to Study . 



Choosing Dne's Friends 




' The Value bf Traditions,. , 
, The lmpQjrtancQ of Dayclreains ' 
A Significant World Problem ^ 

. • -is ■ • . • . . • • • 

' A R(K:ent Scientific Achicwiri^ A' 

. Write a three-paragraph sketch on a person y " ' - . 

W;*ite three paragraphs'in which you discuss a locaJ community problem* ^ / . * ^ 

Write paragraphs describing one or more interesting characters from sojn^ outside reading. 

Watch. a game of sports either ojp te^evJsioi -or in your community; take notes and report 
>N;)jir obspmitions to . . 

Give an individual report on^g Greek, play c\r participate in a panel discussion of various 
Greek plays. . . ^ v - , : /'^ 



yocab{llapy^ 

almanac { 
anecdote 
^ bibliography ^ 
\ central idea 
conclusion ^ 
5nsult 
current . 
^tailed 
/tfdictionary 
ernbAdied . 
dicyclopedia f 
essay 

example " 
^ exodus : 
- , fundamental 
- general 
> . ' guide. . 
illmtration 




iriteryie^iv 
intrnductjcxn 
^ invasion, 
.justified 
local 
logical , 
manijielm 
4y 

outline 
quotation 
r,ambling , 
reference 
^iriulated 
'^l^ch 
textbook 
topic ^ . ■' 
topic sentence 
transition .word 



Or 
X 



SEMANTICS 



i. , 

in 
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Behaviorat Objective ^ / 

\J$iri^:l!j^ngudgeJn Vioughtand Action, the student will develop a iriulti-pig^ragraph thi^me from 
th(]i topic i^ehtence,^^'Languape d man; man controls language,'* citing at least thr-ee 

illustrations of languge being used to ^^xptess man's ihought and influence his behavior. 

. : ■ ■ . . ^. ^ . . . . ■ " • , ■ 




ffiyakawa, S. L Language in Thought and Action, (chs. 1-9), 



Other Sources 




Chasej-^Sttiart/ The Power of W<^ds. 

' . . The Tyranny of Worm. 
Girsdansky , Michaeh The Adi{en ture of Language, 
Thurman, K^Uy. Semantics. 



rr^a 




Backgrouhd Study 

' Research the history arid develoipment of the English language. 
Review the history of the English language. . 
. ' 'Become familiar with semantic principles. v 

t ■ 

IdesLsfor DQVolopmont otthoStndy of Language in ThQUght and Action 

■ - . ■ ■ ■ . ■ . . ■ I ' ■ , ■ * • • • 

V ■ ■ ■ ^ , . 

Chapter 2: Look for instances iii which someone is in danger of , substituting fictitious maps for 

.reality ,.as did the mother of Margaret . , 

■ ' • ' ,. • ■ ■ ' ■ ' 

. ' , I ■ :\ • ; ■ ^ ' " . ' . 

Chapter J; Selecting a subject about which the reader is almost completely uninformed 

•(see p. 5i^>tV), write a one thousand word essay Consisting splely o/ sweeping 

" * generalization^^ broad judgments, and unfounded inferences. Usp a great many loaded words.; 

^ Subtract five p,oints.fQr each verifiable fact used* 

■ ■ ■ ^ ■ ■ , ^; V ■ , - . . • - / . V .,• . ' 

> Oiapter 4: If one were compiling a di9tionary and had only the quotations listed on p. 65, 

what^finitions could be given for the woMs "shrdluf^ and 'Vanl<;y"? Try not, to give a\one 

word defitiition but w4te out a ten or twenty word, definition. / v *^ / 
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i Chapter 5: Keep a list of the<iiumber of times and the various ways during a chosen day when 
' ameeting of friends is begun- with remarks aboiufth^ ' . ' . 

■ ' ^ * ' * ^^.^^ 

Cftaptdt 6; Since the relative lack of information and the flood of affective connotations in . 
advertising is notorious, analyze the examples on pp, 94 and 95; ^separate! tlie informativp 
^connotations (those which convey verifiable information on which agreement can be readily 
a!, : reached) from the affective connotations (those which express attitudes and judgments open 
to differences of opinion) intcrV^ parallel columjtis for .contrast. 

It is necessary to be able to sorj^ out of any utterance the information givefifi from the speaker's " 
feelings toward that infonnation/ Revise the item /'Man of Peace,'^p. 98, using the sattne basic 
information but with warm approval of Mr. Beck's undertaking. ^ \ 

Chapter 7: Write^he copy,. dr]^^^oj:4escribe) the illustrations needed, and lay out a campaign 
(dinners,*appomtmg of committees, persimal soUcitations) for a local fund-raising drive, v ^ ; 

i ' ^ V - . . r I o - » , ^M-. - 

-1 I ■ . X o ". • . ■ ' ,- . 

. ■ ^ . • , . • . ■ I ■ ' ■ ' 

Chapter 8: Tike the- short prbse ^nd ve^se passage on pp. 137-139 and find out by careful 
anafysis what the author is trying to cqn^municate; what affective elements help him to conVey 
hisT meaning; what elements, if any, obscure' his communication; and how successful, on thd" 
whole, the author is in <;onveying his ideas and feelings to^ the reader* , ' 



Chapter 9: In light of what is said in Chapter 9^ study the poems on*pp. J57-159 
as putlirted on p. 157 as a guide. . 

Suggested Activities ^ 

\ ^^^^^^-^kti paper on one of the*following tipi^ 

\^ The, Misuse of Language in* Nazi and Com 

■ » . ■ ■ ■* • ■ ' 

.% ''What's in a Name?" Would; a Rose by Any 
. " Extensional vs! Intensional Orientation 




he goals 



fnda ^/ r 

Jame Smeli as j^eety 



1 



ERIC 



3.4 



30 



X 



Vocabulary 
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^ , affective connotation ^ 
aifiision ^ ^ 

-\ ; anliithe^is ^ * 

af6as of meaning • 

• *^;onndtation 

^ ciilturial lag / 
^; , ' dqad metaphor- _ 

delusional worlds ' ' 

denotation 
. directive language^ 

• dithyramb 
extensional approach 

* , -extensional nieaning 

exten^ional;orientation 
Ilumor ' . . 
^ inferences ■ 
informative connotation 
intensional meaning ! '° 
uinter|iction : 

* V irony / V 

judgment * / 
f marginal businessmen 
metaphor * 



aonverbal 

honverbal temtories 
nonverbal affectivcpappoals 
• overcverbali?;ation ' ^1 
pathos • 0 
periodic sentences . 
personification . 
presynibolic 
purr-words ■ 

rhetoric * ' ' 

semahtics 
"^mile / 
snarl-WQfdis 
social cohesion 
symbolic ex:peri9iice , 
, symbolip process ' . ' 
verbal hypnotism 
verbal maps 
verbal taboo 
verbal context 
-v€irbaiization ^ 
verifiability 



' til 
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/••*»■• A 

MODERN PROSE STYt^E 



Behavioral Objectives ' 

After. 3tudying Essays for Modet'n Youth; the student will define the essay form, dcpliijeating 
the characteristics of .the essay Which distinguish it from other literary forms, and citQ three or 
more 'examples of essays frpm everyday ijeading ((X.g;, newspaper or magazine articles; 
^advertisements). 

After studying Essays for Modern Youth^mxo student will define six types or classes of essays^ 
(i.e., personal or familiar, philosophic, waiter sketch, descriptive, editorial, and . critical), 
briefly explaining method for developing each* type of essay ; and then the student will write at 
least one essay of each type correlated with the literature selections, studied. * ' / 




Textbobl^ 



Green, Jay E, Essays for Modern Youih, (units l-8)» 



Other Sources - 



y/ Skelton,^^nJL., 5x^ A^omposition Practice Bool/ 

Ideas for Development/)f the Study of Essays for/Modern Youth 




, J 




/ 



/ 



I. Hui^or ii^ the essay 



A. :jnrhe GreatTrench Duel'' by Mark Twain 




/■ 



V 



\ 



ERIC 



1 . P6int of empifasis: hiinK^f developed throujh ex^iggeration 

2. Discussion: - X ^ 

(a) Mark ly^'s use of the stereotype \ 
* (b) Hal fiolbfook's recording, "Mark Twain Tonight!'* 

B; "Thje Shrike and the Chipmunks" by James Thurber 

; Point of emphasis: humor developed throtigh satire 

' 2: Discussiion: ' 
> (a) Wh/ this essay is cojrisidered a fable ^ 

(b) Thurber's use of thfe'^parody , 

C. Question: What fnakes people laugh?, 



32 
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'■"...'„ ^ / ■ ■ ' ' . ' ■ ■ 

II. Purposeful living • - ' / 

■ ■ . ' ' ' ■ ■■/•'■. 

. A. "How to Handle Yom^ Frustrations* ^ by Norman Vincent Peale 

- 1. . Point of emphasis; logical structure - 

• 2. Dis^cussiom « / ' 

. (a) Waj^s people refet to and control tte^ 

' (b.) Effectiveness of Peale 's usq Qf specific example / / 

-''Exohw^ of Opiriion*^ by Irwin Edman " : / 

l ^^^oint of emphiasi y/ ■ 

' ^ 2,* Ksciissioni ^ 
, ^ . ' . (a) Techniques employed in discussion groups | , ; 

' : (b) Encounter groups and sensitivity training ■ 

C* Question: What did you learn about your own personality from, one day^s 
~" intensive observation? , \ 

IIL Man and nature . v 

A. "Unsightiy Billboards Need Not Clutter Up Our Costly Highways" by Nejl M. Clark 

1. Point of eiAphasis; the use of personal observation 

■/ ■ ■ ■ ' ■ 

2. Discussion: / 

(a) Debate on the conflict of interest treated in this ess^^ - 

(b) Examples of public eyesores in the community 

B. "In the Country'* by George'Jean Nathan 
L Point of emphasis: the use of sarcasm ^ 

2^ Discussion: / 

(a) Whether Nathan considers himself to be an iconoclast 

(b) Efifectiveness of a seiplous approach to Nathan's topic 
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C. "The Tree Cutters" by Henry David Thoreau 

1. Point of emphasis: use of narration ' 

2. Discussion; < ^ 

(a) Thbreau's supposed rea<?tions to the two previous essays 
. (b) Thoreau's prophetic observations on present problems of conversation 

. Activity: Make display concerned with the environmental crisis of the 197Q's. 



IV. Youth kHthe modern world / 
A/^ "Let's Stop Maligning American Youtji" by Margaret Culkin Banning 

- L . Point of em^phasis: development through examples 

.\ Z Discussion: . , / ' 

(a) Things adults and teens can do to resolve the misunderstanding^etween 
. tbe generations , - - . ^ 

(b) How the mass media affect the generation gap 

B. "Don'tBe^aPal to Your Son'^by Art Buchwald ' \ 

' Point of emphasis: interview ■ 

2. Discussion: v . 

(a) ' Why teen-agers should have-^rights , 

(b) Events that have caused the shift f:^om "children used to ti^ to please 
their parents" to "now the parems try to please the children'* 

C. Question: What things might bo done today to insure a finer youth for tomorrow's 

; ^-^ world? ■ --f^ / ' ^ ■ • V ;■■ - . 

V. people and their interrelationships * 

A. '*0n Abraham Lincoln" by Carl Sandburg , 

!♦ Point of emphasis: characterization ' 

2. Discussion: * ' ^ ' 

(a) ' Research nepessary to paint a character portrait of the past 

(b) Poetic qualities found in this essay 




mry White" by William Allen White 
1 . Point of emphasis: use of details 
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•V, 



Z Discussion: j" ... • V ' { 

(a) How this essay ;differs from a newspaper obituary \ ' - ' ^ 
(1)) Whitens phrase; ^'enlarging one^s horizon"Jh relation to own life. 

"A Personal Communiqu(vfrom Robert Frost" by Janoies Reston 

L Point of em^ihasis: philosophical thought ; i "'\ \ 

■ ^ ■ J . ■ ■ V ^ V • • • 

2. Discussion: . y[; • _ ; 

(a) , Conformity, ai^idiilidividuality in pur soci;?ty 

/ ^ (b) Frosf s.poej)^ which convey this essay's philosophical thought 

D. "The Noblest Instafnlen t" by Clarence' Day 
1. Point of emphasis: anecdote !| ; 

2*' Discussion: ■ v\f .■ 

(a) A humorous personal exp#ience 

(b) This incident from- the viHH 

E, "dfFriend^ip'^^bj/FrancisB^ 



s ppinj; of view 



I 



■ (a) Bacon's essay as it Wbuld be stated in modetn language. 



1 . Point of emphasis^ deductive reasoning 

2. Discussion: 
(a) Bacon 

\ • (b) Two examples of epigrammatic!$,tyle 

F. '^Xhe Appearafice of SI Great Man*' by Ralt)h Waldo Emerson 

■ ' ■• . " ' i '\ '■' ' ' 

■' L Ppiat of emphasis: definition 

2. Discussion: , 

(a) *rP®i*sonal definition of an ''attractive" person 

(b) CcTnsideration of what constitutes personal beauty 

G. Activity: Write a familiar essay concerhed with a successful pr unsuccessful 
personal relationship ' . ; 



ERLC 




• • / 

/ 

/ 



V''- ' '■■■*■■ - . ■ . . 

' ' ^ . Advance Program--'English35^f 

0 . ' ■ • , . ■ * ■ . ' ■ 

^ . ■ •■ - ■ . - . . • • 

■ • '. . _ «o ' ■ . . ,'. 

.'GREEK DRAMA' 

^Behavioral Objective ' : * . ' ' ^ 

After studying The Medea, the student will ( 1 ) describe the characteristic style, techniques, 
and staging of early Greek drama and (2) write. an essay explaining the functions of drama as a- 
distinctive and highly effective medium for the communication of ideas and emations, using 
illustrations fro|n 772e-M^c/^^t . ' . * ' 



Textbook • 

B6dpid(?s. neMedea, 



Other Sources . / X v . 

■ ; : . / ■ .. ,;: . " y.J^ 

Hamilton, Edith. Tfie Greek Way. . ' 

Chapter 7 - " Aristophartes and the Old Comedy" . . \ / 
Chapter 11 ""The Idea of Tragedy" " ; /^^^ 

Chapter 14 - -^Euripides" ' /* ' ^ * ./f ' ■ ; / 

Background Stiicly r " ^ > 



Trace the/rigins, xievelopment, and'€6rms of tragedy ^nd comedy , 
• Contrast Greek tragedy with modern tragedy. V 
Re|^ch the lives of Aeschylus^, Sophocles, Aristophanes, and Euripidesi^t 



^^esearch the theater of Dionysus. ^ 

. Read one Greek drama {Agamemnon, Oedipus Rex, or AlcestiS). . ' ' 

Stiidy the externals of the Greek theater: the festivals, the theater itself, stage maclunery', 
costumes, ^ctors, and audience. - ' . 

View the film, Ouc/Zpl/i* \ . / 

Listen to Judith Anderson\s recording of 37/e ilf(?ciea^ ^ ^ 

Sketch the Greek theatet. • \ 
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Ideas for Development of the Stydy of 3T^eA/ede<? '' : n , j \ 
Were Medea's actions the result of all intense hatred or an obsessive love for Jason? : ^ 

^' ■ '• , ^ . V ■ .^^ - . ; 

Are there evidences tjiat pride and vanify were involved in Medea's Jealousy? Support your 

. answer with passages friom t^^ » \ , 

■ ' ^ ■ ' ' ', ■ . : . , ' • . •'• *• ■ ■ ' '/■■.■■■ 

HoW kre love ^nd hatred kindred emotSdns? ' • • 



~ What characteristics in Jason's psych ol6gical make-up drive him from his, allegiance with Medea 
^ and into his association witfi .Creon's dmighter? 

Euripides is said to have reduced the importance of the Greek chorus. Compare the role of the 
chorus in r/zeiWerfea with that in ^gawe^nwon or 0^ ' 



Suggested Activities 



In a short paper, show haw the thea^^ was an extension and^projec^^ of the religious 
life of the Greeks. . ' . • , ' ' 

Da a ^Ifar^cter analysis of ^itHer Jason or Medea; ^show how the character you have 
choseh ^chfmges during the piay;;substantiate your ideas with direct quotations from the 
" drama.' ' ■ ' ^' \- ■ ' ' . ■ . ;■ ■ - ■ 



, Vocabulary 



antistrophe 
chorus 

comedy ' . ' 
commus 

deus ek miidhiria ^ 

Dionysus 

episode 

epilogue \,"'-^. 

epode ■ y 
' exodos ^ ' • 

Hellenist \ ^ 

histrionic 
Jdmbic 

kommos 



monody 

- odes 
orchestra 

^parodbs 
prologue 
proscenium 
sta^irh^ 
^trophe 
theatron * 
thespiah. 
tragedy 
trilogy - ' 
unities 



ERJC 
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7 
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r * . ^ • NONPRINTtoDIA^ . 

The following films are available from the Jefjfqrson County Bbdrd of Educatioh, 16mm Film 
•''-'library: \ ' ,. ' ■ '^r^"' ■ ■ \:'\ ■ 

Oed ^Oedipus Rex I Man and God (Humaniities Series). Encyclopaedia Biitannica Films, 19591 
30 min. .Color. "^Sound* , ' . 

Oed Oedipus Ilex: The' Age o/^op/zoc/e^ (Humanities Series), Encyclopaedia Britannica 
. - , Films, 1959. 30 min. Golor. Sound. ' ' - 

*Oed- Oedipus Rex^ The Character of Oedipus (Humanities Series). Encyclopaedia Britannica 
Films, 1 959. 30 jtnin.' Color. Sound. 

Qi'd Oedipus ^ex: The Recovery ofyOedipus (Humanities Series). Encyclopaedia Britannica 
. Films, 1959. 30 'min. Color. Sound. " ' 



Rlmstrips. • fe ^ 

'Organizing Your Writing ^^r/e^/EncyGlqpaedia Britannica Educational Corporation^ n.d. Color. 
' . Outlining a Wriften/Compd^ition ^The^jBody of a Written Composition ' 

Thelritroduction'^^^ TkeCoificlusibn of a Written Com ■< . 



Recordings ' ; 

Anderson, Judith. The Medea. Dpcca, ii.d. LP DLP 9000. \ 
Holbrook, Hah Mark Twain Tonight! Columbia, n.d. OL 5440* 
Mow to Write an Effective Cotnpositiori. Educational Record Sales,'n.d. 



- ... V 
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Slices 



Greek Theatre Slides, tho PerfQction Form Company, n.d. Twenty color slides. 

Transparency " , ^ ' - . 

Writing trough Pictures Projectuals. Educational Record Sales, n.d, 



Poster 



Greek Theater Cnart. The Perfection Form Co., n.d. 
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CouJTse Descrip^ibh 



In English 392 the , sti^aeftt continues hi^ ^tudy^ pf languiige as a tool for the effective 
commi^cation of I]p^al^ ideas by studying wojr^ power and proper sentence and paragraph 
constnict^oKt; After reviewing the various essay t^rpejivand^the uniqueness and purpose of each^" 
the student will fpeus on skill development in writing the persond and philosophic essay with 
eipphasis on correct lorm^^appropriate essay style^ and the. oxganization of ideas as developed 
throu^ proper outUn^. /The* student studies short, well-written, mod6m essays, considering 
the importance of the .auth<5r*s proper choice of essay type and method'in order to achieve his 
purpose. He studies Machiavelli's The Prince, a longer piece of sutfjdctive and analytical writiiig 
which emphasizes ^e^ower of language' to influence the thoM^t and behavic^ of man. He 
traces the developmeht of^^r ama in the Elizabethan era by concentrating on Shakespeare's 
hierchant of Venice. Finally, the student studies poetry^ its form, techniques, and! 
^a means of expressing miSPi*s ideas, attitud^^ ' - 



Prerequisite 



English 391 ; eligibility for Advance Program and/or teacher recbmniendation 




Niggested Time Schedule 



Grammar: ; 

Senior En0ish keviey^Exercises^i^^^ 106-112) 

"^^'^..l " ■ ' ' . • ■ . ■' 

Cdinpositi(Mi: ii ^ ' 

A Composition Practice Book {j^gt^^^^^ 

Semantics: ^ • " ^ ■ , ♦ ' ; M • \ 

, Language' in Thought and Action (chapters iCH 7) 

Modeni1h»se. style: 
Essays for modern yowjf/i^(units 9-l'9) 

literature: 
The Prince 

Elizabethah Drama: . 
TTte Merchant of Venice 




2 weeks 



1 week 



:j weeks 



2 weeks 



2 weeks 



2 weeks 



Poetry: 

Sound and Sense: An Introduction to Poetry ichaptexs 1-4) 1 week 
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Gl^neral Objectives 



I^ecognizes word power and proper sentence and paragraph construction as tools for effective 
communication of rrjan's ideas. , 



Compares and contrasts the uniqueness and purpose of the various essay types. 



7 



' Thinks, rc^ads, listeijs, and writes critically. 



Understands th^importance**of the author's proper choice of essay type and method in order 
to achieve his purpose. * " . : . , 

Interprets the power of language to influenceothe thought and behavior of man through'the' 
^XwAy of The Prince . « ^ , ■ 

Traces the development of drama^n the Eli2:^bethan er;i by concentrating on thi^ Merchant of: 
' Venice ' : ,i . , . : 

Studies poetry as a means' of expressing man's ideas, attitudes, and feelifngs by arialyl-ingform,/ 

technique, and language of the poetry contained in Sound and Sense I ' " 

' : . , r • : ■ ' ; ■ ■ ■ /■ , , : • ; 

Behavioral Objectives . " . *•.:'[■ 

Given sentences from Senior English Revt€w Exercises, the student m\\ identify- the 
grammatical error in each sen teaice and rewrite^vthe sentences to correct th ' 

Given exercises from Senior English Review Exercises concermng clear and concise word 
c^oige, the elimination of unnecessary words and phrases, the best sentence and para^aph 
order, and theme revision, the student will complete. the exercises, choosing the best and most'' 
meaningful way to express the idea in each mse. 

Given a selected essay, the student will demonstrate reading cofnprehension and understanding 
of essay form by briefly stating the main idea of the selection and describing the organization" 
of^the essay, its form, and its style, \ 

, After studying the selection entitled **Writing the Essay in A Composition Practice Book, the 
student will develop a personal or philoso{ihic essay from^ a given title (e.g., *'My Ambition," 
, j^"On'e Principle I Live By"), applying the criteria for this essay type from A Composition 

Practice Book ' - • 

■ • . " . . ■ ■ ' ■ . , ^ ■ . ' ■ . . • ■ ■ . ■ ■ • ' ■ 

■• ' ■ " • ' 

'Using Language in Thought and Action, the student will state one or m^ ore examples of man 

using word power not only to express his thought, but to mold man's thinking and thereby 

ch^ge his attitudes and influence his actions. ^ ' — ; 
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(iiven two sokctum; on thl* name topic (u.j'i,, the creation elf the universe), one written in 
ficientiftc lan{?;iia|);e and ont; Written in Uterary hin[uiaf>>e, the ^^tujflent will distinguish the distinct 
paipofica, tones i*nd gen^nal effect of eacli selection 

iking example, fidection;* ttqm Kssay.v for Modem r((utfh the ^;iudent will h^l essays^ 
repnisentatiye of the vanous typen or dmi^n o( i^fisayn^nno^^^ describe, -rnethods of tliQir 
development ' ; , ^ ' ^ 

Oninf, wiitinp skills studied m the compositJotf unitp the .student wdl vmte three or more essays, 
on given topics; correlated with the luei at ure ^tiidied - , . 

Atter u^Uilying Thc Pnhce, the student will state and substantiate a generalization concerhing 
the rote of polemical hterature in Aist'royjng traditional concepts and giving rise to new ideas.' 

After studying The Ptince and completrnj^ background research on MachiavriUi,the student will 
write a multi-paragraph theme supporting refuting the^'statemejit: Machiavelli was both the 
product of and the spokesman for Renaissance Italy. - ' . 

After studying The Mice and completmg background research on Machiayelli^, tl|ie student will 
<s4j^rite a multi-parapaph theme supportmg of refuting the statement; /Machiavelli's realism. was 
anocxpression of revolt . against the idealism of his time, v .1 \ ♦ y, 

After comparing selected dramas, dramatic techniques, and externals (e.g., audience, physical 
' theater, stage machinery, costumes> actors) of the Elizabethan theater *^ith the saii^ie elements 
in thq Greek theater, the stude^jjit will" state and substantiate one or moi^ cbrifclusibns 
concerning each of the following: (1) the interaction (cause and. effect) between the externals 
and the form and substance of the d^ama itself; and (2) the evolution of dramatic patterns, t 
" forms, and emphases' as they have reflected changes in civibzation. , A. ^ ]l 

. Using Soundmid Sense: An Intrbduction to Poqjtry, the student will discuss tvyo reasons why 
p)etry may be described as ^n ancient and universal art ' \ • 1 



A, \ 



Using Sotinii and Sdrlse, the student will (1) list six reading and study techniques which will 
help one to understand and appreciate poetry; and (2) discuss in a paragraph(s) his personal ^ 
access or lack of success in applying these techniques in studying poems in this coursis; ^| /\ ^ 

• ^ " ■ ■ ' ' ■■ ■■ - ..■ ■ " ■ — ■ ■■ V '\ 

tJsmg a selected poi^tp (tpm Sound and Sense, the student will state and substantiate in V - 
multi-paragraph theme his evaluation of the total meaning of' the poem based on analysis of l 
fonn, technique aiM language of the poem. - ^» s 

Having studied various literary forms, the student will list at least three characteristics of 
poetry which distinguish it from other hterary forms, • 
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GRAMMAR 

■ ^ Senbr Ejfgli^h Review Exercjses 



Behavioral Olyectives . • 

Given sentences from Senior English* Review Exercises, fkQ student will identify the 
. grammatical error in each sentence and rewrite the sentences^to correct the errors; 



Given exercises from Senior English Revikw Exercises concerning, clear and concise word^ 
choice, the elimination of unnecessary; wotdjj and phrases, the best/^entence and paragraph 
order, and th<?jpe revision, the student will complete the exercises, choosing th(\^best and most 
meaningful way to express the idea in oach case. ' " 



Giveii.a selected esfjay, the student wilj demonstrate reading comprehension and understanding 
of essSy form by briefly stating th{i/n|i^m idea of the'selection and describing the organizatiqn 
of tlijs essay, its form, and ils style. 



Textbook , ' v- V • ■ V'- . . \ ' • . ' 

'•■1 ^ ' ^ \ ' ' " ■ ■ ' ■-. 

Wopd^. Earl F. Senior English Review. Exercises, (pp. 63-93, 106- 1 12). 

Other 'Sources ' ■'■ 'v. - ■ , ■ , . \' , - .. 

' ■ • ■ . \, ' ■ 

. CommmiorionEnglikh. 12}pO 

. * WanimT, John English Grade 10. 

Chapter/ 9 -"iSentence Variety'' • 
" Chapteir U - "Writing the Paragraph'' 
■ ■ ^' ; Chapter \ 

■ •• . ■■ - A. ' . ■ • 

Background Study v \ 

■ / ' ■ ■■ ■ • ... ' \ • \\, ; .■ ^ 

Through the study begun in English 391 of conlmo^ grammatical errors, the studefit should be 
aware of incorrect grammar and should seek to ayo^d its use. However, he should bei reminded 

' ...that there is not just one eorirkt way Jo express thoughts/ Therefore, ^ t 
KphouW be to deterrnine the.best and most mg^^^ \ 



Ideas for Development . ' ;? 

:<x'' ' ' ' ■ . ' - ■ " ■ V*. • • " ■ ■ ■ ''^ * - , ' ' ■ 

^ Review standard gramma^^^ V , " 

o Review paragraph structure, emphasizing purpose, junitl!^, methods of development, topic 
i > sentences, 9lincher sentences, sentence order, ai|d gb<P tran^s^^^ A 
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Suggested Activities 



Use tilt' piacticc exercms m Senior luiglish ReHew hxemm, pp 63-93 and 106-112 
' These exercises deal with dear and conuse word (ihoice, the elimination of unnecessary 
words and phtases, the best sentence and paiagiaph oidei, theme' revision, and prose 
compjrehension * . . ^ 

Write feood, well-constnu ted topic senltmces ioi each subject, using a list of suggested " 
y ■ subjects for compasitum HMlowmg the <iame procedure, wiite effective clincher, 
sentences ^ 

Apj^ly good ' writing pnnciples (|3(id proper sentence and paragraph construction when 
performing compbi^ition assignments aelated to subject matterv studied throughout the 
' \ course, > ■ ■ . . ^ . • - ' •■ _ 

Practice theme revision by revising own tlt^ues\or/those of feUow p^^^^ i. 

^ ' ' ^'f • ^ ' ^ ' ^ ■ ■ 

/ Participate in the Icshons from the unit 'l.anguage" of 12M0 Students and Their English 
V ^/ Teachers. ' - . ^ . - 

' . •*Applipatipn (it Grammatical Analysis to Stylistic Analysis and to Writing**^based 

on John SteuVbeck's Jft^? /^c'f/ 

"Diction"^ (based on George Or-vvell's <Jssay, "Shooting an Elephant") . 

J ^'Redundancy and DuUness.' One Way to Attack Two Related Problems"^ (based on » 
Joseph Conrad's "The Lagoon") " \ , " ' 




Vocabulary 



clincher sentence 
clirriactic order . 
tijhe order 
topic sentence 
transition 
space order 



, . ^Commission on English, 12,000 Students andTlieir English Teabhers (Princeton, J,: 
College Entrance Examination Board, 1968), pp, 179-181. . ^, 

, pp. 289497r ; . ° 

■. •3/6/^;, pp. 301-305. . . ■ , ' ■ 
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COMPOSITION 
A Composition Practice Book 



Behavioraf Objective . " ' \ 

After studying the selection entitled "Writing the Essay''* in A Composition Practice Book, the' 
student will develop a personal or philosophic essay from a given title (e.g>,, ''My An^bition," 
"One Principle I Live By"), applying the criteria for this essay type from A Composition 
Ptnctice Book. , , . , 



Textbook - ' - . • . ■ . ' \ \ ^ 

SkQltim,Zm t.,'h/ A CompositiQfi Practice BQok/(pp. 

Background Study 

Review and s|udy ii:i the textbook tlae section entitled, "Writing the Essay," pp . 5 1-60 , 



Ideas foV't)ev6loi)menf v X 

, What are some pbints to be considered ia a '*self-analysis'' essay? 

■*(.•, • • . . . ,■ ■ ' ■ ■ ' ^ , . • ' 

. ^ Define the word ambition and (iiscuss general ambitions of class members, 
what is meanV by "life principles"? Discuss life principles of clas^members. 



What is meant' by "philosophy of life"? Discuss general philosophies of class members. 
, Suggested Activities . \ 

Write the body and the conclusion of the self-analysis' essay on p. 64 of the textbook. 
> Following the directions on p. SJ^ write an essay entitled "My Ambition," 

""Following the directions on p^3, write an essay entitled "One Principle I Live By ." ■ 
" - Following the directions on p 77, write an essay entitled "My Philosophy of Life." 

Interview different individuals, asking for a self-analysis; report your^ findings to the class. 



/ 



/ . • ■ 

/ 'v ' • ■ . "■■ ' ' ■ 7 ■ ' -^-^ 
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' V • ■ ' ^ ^' •/'■■■.,) 

' Talk to different individuals about their ambitions; report your findii)i^' to the class,. 
Talk- to different individuals about their life prihciplesf Tt^t ycTur findings to the class: 
' Talk to different individuals about their philosophrcs-m life;, report your 

■• class.- ' ' ■ " ■ -■ v;:. ■ ^, ... 



Vocabulary 

^/argumentative 
' /Authoritative 
' autobfographical 
belief ' 
coherence 
^ colloquialism 
delineated 
descriptive 
diagnosis 
documentation ^ 
edifying 
■ ' expositive 
■ evaluate y 

formaj^ssay 
• incident 
info^ 
liiMted topic 
axim 



../rnetaphor 
narrative 
objective 
opinion 
organization 
paradox 

parallel structure. 

personal 

preliminary 

proofread 

rational ' . 

revise . 

sh(j>rtcoming 

simile 

sta*tistic 

style 

sub-topic 

summary 

trite 

unity 
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^ SEMANTICS 



Language in Tfiought and Action 



Behavioral Objectives . \\ ' ■ / , ^ f 

Using Language in Thought and Action, the student m\\ state one or more examples pf mjtn 
using word power not only to express his thought, but to moid man's thinking and thereby 
change his attitudes and influence^ his actions. ' 

• Given two selections on the same topic- (e.g., the creation of the universe), one written in 
scieiitific language and one wri^tten in literary language, the student will distinguish the distinct 
purpo^ses, tone, and general effect of each selection. ^ : ! 



Textbook , / 

Hayakawa, S. L Language iri Thought and Action, (chs, 10-17). 



Other Sources 

Chase, Stuart. The Power of Words. ,^ , 

_ , The Tyranny bf Words. ' ' " . 

Girsdansky, Michael. The jAdventure of Language. ^ . , 

Huj^ley, Aldous. Words ia$d Their Meanings, . ' \ ■'" 

Thurman, Kelly; ^emflwVfe,.. 



Background Stu^y / ^ : " , ' 

Explore the many useslof language to communicate ideas, ranging from the colloquial usages 

V to the scientific and literary usages. ' - . ' ; ' 

■; '-^ ■ ' • * ■ , ■ ■ ■ ■ 

Acquire a genem^ but basic knowledge of the psychology of man . and ho^v his behavioral 
patterns are deveipped, noting especially the importance of environmental factors, attitudes, 
, fears, and anxietiefet . • i ■ 

■ ■■• .. ■ : I ■ : ■ , , ■ 

Ideas for Development . \ * 

' Oiapter 10 • v 

' ■{.'■'■ " ' - ' ■ ' 

Starting with |:he statement at the lowest level of abstractioi;i, arrange the serlte!(;^es on 
, page 18® in o^der of increasing abstraction, \ . 
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- €hoose one of the terms listed and apply it fo events in the exten^ional world. Go down 
thk^bstraction ladder to the things and, happenings this may ponlt to: national honor, 
spor^anship, art, plulosophy, ox jurisdictional 

Anai3^x^teage four on pp. 182-183 in tei^^^ ^ 
0iapter 11 « . ^ . 

Collect examples of language in action in a scrapbook, expanding the collection to 
indude.illustrations of many linj^uistic principles as suggested on pp. 1 94-1 95. 

Chapter 12 

' Go over the list of statements given ^dh PP^' 206-207 and indicate which assertions the 
writer did not make in the chapter^ ^ ^ > \ \ \ 

Chapter ' ^ ^ • - 

Collect an assortment qf objects from all bver the house and then ask friends or younger 
children ta divide the objects irtto piles. Do this at least five times^ using different systems 
'of classification each time, but do not suggest the systems. Make ftotes of systems of 
\ classification used, order in which they; come, pointf of indecj^ion, and unclassifiabl(? 
objects. Write up results and draw conclusions. 

^nder y/hat circumstances are tomatoes cl^Essiifi^ a '*fruit*' and md^v what 
^ circumstanc0s as a 'Vegetabic^7 How felse can they be.ch^^^ ' > 

When is an athlete an ^'amateur'*? / ^ 

Chapter l\ • ' • . / " 

Consider the relative advantages and disadyantagi^s of two-values dind multi-valued 
, orientations in such situations as the following: trying to get parental consent to marry 
someone of another religious or facial group; deciding with other m.<imbers of the family 
where the' family will spend the summer vacation; writing a.script to be broadcast to the 
citizens^ of an enemy nation in tiftie of war; increasing the efficiency and morale of the' 
department, offic^^stpre, or factory unit where. employed; trying to'get children to eaf - 
^ / what are believed i6 be proper foods in what is beheved to be the proper, way. 

■ .7 • .■ r ^ V; : ^ ■• , ^ ■ . . 

[dppterlS ' ' ' ■ "V^..^^^ > . ■ . V ' ' 

Collect three or more samples;. of mtensional orientation frpni each of the sources 
• described 4n this chapter: education, magazine fiction, and advertising. Note specifieaUy 
reasons for classifyifig each as an example of '*intensional oriontation." 
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Chapter 16^ \ ■ ' \ > "^ V 

Considering some well-knowii cdcnriiunity,, jot dovjn' some of its problejns of cjiltural tag 
V other than those mentioned in thlb chapter. ' ^ 

: ' . .V. ■^'■■^■v ■.•■^ • ' . " 

What s'brt of , questions would a|i extQrisipfiaUy'orie^^^ 

upon to help in^ solving some^of these prolblems? What resource groups or perslbns^would .he 
be likely to consult? ^ >3 ^ ' , -\ ^ ' / '/ ' \ - , 

* Assume that^wo fmnds, both strongly opinionated but not at ajl well-informed OB the 
subject of "socialized medicine;'' are aorning to visit a^d^ to spend the evening in 
conversation. Prepare some remarks and questions that might b^."used to help them see ' 
- the. problems of distribution of infedical care as a problem of institutional adjustment and 
.--^'therefore help them keep-the dis.cussion than thfey, would 

, < i^therwise emplpy. ^ , ' ' ' , ^ ^ 



Suggested Activities 



Choose^ s6me-eontroversial ,subject orgenuin^^ to^a particular group>/Ask two 
meftibgrs to present a disciisi^ion >yith one. ni^mbet persistently W 
oriejRtatioij on Jhe subjeql ^and the other' member.,* taking an ;pp 
orientation: -Then, ask'two other onienibers/t)f the group to/discuss the same subject, with . 
^ one member loinaintaimng a two-v^^ aixd thd oth§r m^niber using the ^ 

approach sUggesW in Chapter 15. Evatote by allowing criti^^ 

has been most a^'trn the spot/* then from his collaborator, aM Anally f^^^ whp. 
/ wefe present as spectators.. :* ^ ^ ♦ j V 



Vocabulary ' 

. y ^dead-levd abstracting 

ektensidnal orientation ' 
handlers of economic^ symbols 
h*aridlers of econoT^ic things 
' insToluble prcrb^liis . \, 
institutio;ialized attifudes ; 
fii tensional orien tation 



levels oft abstraction 
l©gic • 
multi-valned ;Oriejrj^tatiQn 
parent-symbbr 
scientific attitude . ^ 
two-valued orientatioil 
verbal abstraction . 
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MODERN PROSE STYLE 



Behavioral ObjectivQs / \ ^ . o ' 

Using ex;ample selections from for Modem Youth; , the student 'will list essays 

repjr'esentative- of the various j^pes or classes of essays and briefly d(^scri^ methods of their 
developjyient , * '! ^ ; '\ 

* Using writing skill?^ studied in the composition unit^ the student will write thre^ or mote essays 
on^^iven topics oorrelate^^ ' ^ ^ \, - ^ 



Textbook 

/ Greene, Jay E. E$say§ /or Modern Youthy (v^ip^O-W). 



'Other Sources , ' 'A • r':""'" . 

t^'' Commission on English; 7i,00ft^^^^ 

LeavittVHapt D?y, and D^id A. Sohn: £oo/c, a^/c/ Write! 

Ideas for pevelopmenl " - / ^ ^ 2 

V a; ' 

1; Poii}t of emphasis: public iiddress . - 

-.--^ •'- ""-^ ^ ■ ' .'\ ' ■ ^ *^ ■ ■ ' ■' \ ■ . , ■ o[ 
; 2; ■ Bigcussioh: "' . '^^^^ '■ • ■ . / ■ / ■ 

a. ^ / ^is speech in relation to the form of the e^say 

b, . Interpretation of Lincoln's statement 'V ; that all men are created 
. ' equar* . / ; • • ^ 
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"To Newly Naturalized Citizens'* by Wobdrow Wilson 
1. Point of emphasis: aqvice . \ 



2. DJiscussion: . , 

a. Q^estiq^ and answer sessipn with a naturalized citizen concerning his 
■''v.. a" •experiences ' • \, \\ . . ' . \ '■■ .-^ . : . - 

h. Feelings concerning one's allegiance to his countjy ^ • ' 

Activity: f^fom your knowledlge of Lincoln and WUsonj create a dialogue be|ween these 
two men the definition of patriotisiTi„ . , 



11. Education to, gain 

A.. **The Closed Book/ by the Coinmittee of the JBelgian Federation of History Teachers 
\ \ Point of emphasisv. committee repor^ 



2* Discussion: • - \ 

^ a. Findings of the Belgian 



Cdmniittee in relation to the omission of the- 
' ; . contribution of minority groups in )\merican history texts 
b/ Validity oflJie cih^^ prejudice against Asians . * 



B. **The Morning Newspaper" by Brodks Atkinsori\ 
. ' 1. Point of emphasis: journalistic style ■ 




2, Discussion: ; 

a/ Analysis of a morning paper V 
b. Part of the paper which brings the most en^oymenf 

^ "Of Studies" by Francis Bacon v 

L , Point of emphasis: formal presentation * ^1. 



2. Discussion: 

a. " Examples of jjbooks that . i 

"chewed ahd^igested" 

b. Idea that Bacon's style of writing is "condensed" 



' be "tastedj" to be "swallowed,'^ and to be 



D. Activity: Write a critical essay concerned with the changes you would make in the 
educational system. . , - , 



Advance Program-English 392 



. .,JJJ. Tlie World of work 
° A^.- "Labor' 



imas Garlyle. . 



' 1. PQint of emphasis; precis 



/ 



B. 



f 



2.^ Discussion: 

a. Whether work is as imj^rtant as Cariyle seems to think ' . ■ 
^ b. If work is so therapeUtiQ, why pfople seek a shorter work day ^iv^i^h more . 

leisure time , ' . . .. " ^ ^ v 

"Unions Are Here-And Here to Stay'* by AFL-CIO 

' 1. Point of em|iliiasis: persuasion . - 

2. Discussion: i i \ . V ^ ^ • 

V .a. History of tbAFL7CI0, ' , . - 

b. Question and answer session with a Utiipn representative, or.a welMnformed 
member, concerning unions-^their iuriMte^ aims, and their values 

C. Activity: Make a dossier for a prospective emplby^^^ 



interest, arid qualifications for a certamjob, 
iV. Leisure time at work ' . - : 

' A. "The Lure of the Rad':fey Robert%nchley \ \ 

L Point of emphasis: humorqus anecdote ' ' 

2, ihscussion: A ' 

a. - ExtenttowhichBenchley is honestly "lured by-the rod" ' ; 

b. Suggestions for more appropriate titles for this essay * y 

College Atheletics-'-Their Pressure on the High Sphools" by Eugene YoungCrt 

■ ^ - , . ' • . ' ' • . . , ■ ^- . , • 

1. Point of emphasis: presentation of problem and Solution . ' > 

2: Disl)ussion: . ^ ' ^ : 

a. ' kpw sports may be valuable, leisure-time activity ' , ' 
b/ Pro]>^ perspective of athletics in the total school program 
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G. ' *Why the: Kremlin Heaps Invective on ]pasternak'; by Roscoe Drummond 
; Point of emphasit: pc^tofview ' 

;.■••*. . 'I ^ . ■ 

> 2. Discufesion; ' 
■ a* [censorship of creativity 

i b. Selectid passages from Docfo^ Z/zzWgo 



D. **Tlie Villain Detected*' by Walter Ken* 
. 1. Point of .emphasis: comparison 



' \" ■■ ■ 



2. Discussion: . ' " \ 

a. Comparison of the sterotype villain with the villain in "good" drama , 
b; Walter Kerr's drama reviews . x^"^ . 

' c. Identity of the villain in Boris Pasternak's, life \ . 

„ "Notes for a Eilm Biiography'Vby George S. Kau^^ \ 

Point of emphasis: ridicule. 



2. . Discussion: / ^ 

a. , Comparison of *'the^acts" with Kaufman's "suggested tre^t]h;ient' 

b. Degree.of realism in recent film biographies \ 

'The Beethoven Centenary, 1927'' by Bernard Shaw \ 



1 . Point of emphasis: strong opinion 



\- 



Discussion: 



\ 

-A 



a. Beethoven's **Eroica Symphpny" f ^ ' ■■ \\ 

b. Mtisic of the eighteenth century cofftpared with' the mtisic of today 

Activity: Write a philosophic essay on the use of leisure time. ' . 

cience in our world ^ V 

A, "Mqdern Science''; by J Wes K.,KilIianj fc ' . 

. 1. Point of emphasis: outline >-^^ 

2. Discussion: 

a. Sclience as a reducer of the chances of war / 

b. Personal. evaluation of conteniporary pfobltos science should resolve 



• ''UiimhH Yoiini See in the N^xt Inffy X^ars^ by Waldemar Kaempffert' 

V 1. Point of emphaniBc pmiicti^^^ - ^ - ' . 

2. . DisbuBsion: . , \ -■ .< 

/ a. Kaempffert's predictions of 

. b. Other propium both mystical aijd .^^^^ ^ 

C. Question: What do yoii think is science's most important obligation to mankind? 

^ r \ ■ • ■ ■'. ■. , . 

VL Editorials at large , 
* A. Written editorials ^ ^ 

* . .Point of efnphasis: presehtatioiU)fop^^^^^ 



,2. \ Discussion: ' 

a/ : Variety (if editorials covered iiv the text^C^^^ ^ ' 

b. Variety of editorials founy in local new§pa^ . ' . 

Cartoons \ 
1. Point of emphasis: illustration o,f opinion ' ^ ^ 

' 2v Discussion: , / ^ 

a. ; Question and answer session With a newsp^ t. 
' > ^ b. Original cartoonj^ on a cilirrent p^iti$al i^sue 

/ ■ ■ ' . v ' ■ ■ . ' ■ ■ ' ' ^ 4^"' ■ \ • - ■ 

C. Activity: Have the student write. an editoriid oh 



r. 



UTKRATURK. 
. Vic Prince 



Behavioral Objeatives . 

After i^tudying The Prince, the fitudent will |^itc and substantiate a generalization concerning 
the role of polemical literatiire in destroying traditional concepts and giving rise to new ideas. 

After studying T}w Prince and completing liackg/ound resejirch on Machiavelli, the student will 
• : write a multirparagraph theme supportnig/or refuting thlb .statement: Machiavelli wa^ hoth the 
pr()duct of and the spokesman f()rRenaif>Bf^anceJtc^^^ . 

' ■ ■ ' \ : ' ?V ■ r - 

After studying The Prince and completing bacm-ound research on Machiavelli, the student will 
write a multirparagraph theme j>upporting or refuting the statement: Machiavelli's realism was 
. • anexpressionof revolt against the idealism of his ilinie , - 



Textbook - , • 

Ma^^hiavelln Niccolo. The Prince. 
♦"1 

Other 'Sources , 



Durant, WilL The Story hf Civilization. Vol. V: me Rmai^umer^^ 
Jensen, Delamar. Machiavelli: Cynic, Patriot, or Pottiicat^cientist? 
Sforzai Count Carlo. Thie laving Thoughts of Machiavelli. .\ 



Background Study 

, Research the political jitructurej^ pf Renaiss 



Study Machiavelli^s c(?ntemporaries, 

Txaco Machiavelli's career/ 

Do a biographical research project on Cesare Borgia. 




Report on the Agony and th^^stasy by Irving Stone. 
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Ideas for Develdpment 



MHchiavolH wfok Tli^.p-mce . in ii f ew months, temporarily interrupting his more senouj>..work 

In the light' of this interruption, could tlwJre be statements and ass^ertions that might have Been 
fi%le; not oiit of conviction, but for tlii desired effect on lie Medici? Look for statements that 
- ito iibt seem to have the of sincerity 
■■■■IV-'' : , / . .. / ^ ■ " 

the epijsmmatic styfc lends itself to quotation but some tipies leads to, distortion when 
statements are taken out of context. Find statements in'jhe. Pritm, t\m meaning bf which 
•would be drastically changed if removed from the body of the work. What propa^ajida device 
. does this illustrate? ^ " ' * 



What thoughts and assumptions of Machiavelirs have formed the basis for modern political 
structures? Cite exiunples vi - - ; 

Machiavelli is said to have , reduced power politics, to a science. What scientific method of 
inquiry does lip use? , ' ^ 

Are values created by man or for man?.Show Machiavelli's thinking on this.vState reasons for 
agreement or disagreement . ^ '^^ 

'^mm'i^i^^^ The Prince as a political • satire • 



^ because* of his choice of Cesare Borgia as the model prince Find specific references that could 
perluips liaye given rise to ^t ■ ^ . V 

• ;Suggeste<LActi^^^^ , ' 

0 ' ' ■ . . ' ■ • ' ■ 

' ■ -* 

• Support or refute the opini(m that MachiaveUi was the first "modern mind'' and the first 
"modern prose writer " Develop jbought^ by syllogism or analogy and1)e prepared for 
. class.debatc on this subject. Be i^rticularly careful not to rely on false devices (false 
■ . premise, false analogy V / ' . 

' Assume you have just arrived in a position of itpwer and have read The Prince; in m 
official edict or proclamation or platform inforiii the cabinet of personal intentions to 
, w rule. Explain w|iy you have ghosen this method, . ^ 

Select one powerful statement from T/re Prince and develop or refute it in a short paper 
Substantiate arguments with specific illustrations. ' , 
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Vocabulary 



arbiter;^ , 

Expedient V: 
liumjinist ;/ , 
iiinovations 
mei^cenary 
imtmn 



vprepgative. ,\v 

lapacious, > 

repudiate *\ " 
^)}up0rfjU)fial , 
'temerity 

temporal 
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ELIZABETHAN PHAMA 



llie^ Merchant of Venice 



NSeltiivioral Objective'' , V . , 

After comparing selected dramas, dramatic techniques; and externals (e.g., audience, physical 
theater, .stage m;ichiriery', costumes, actors) of the Elizabethan theater with the lsame elements 
> in the (keek theater, the- student will state and substantiate one or more conclusions 
concerning each of the following: (1) the interaction (cause and effect) between the externals 
and the form and substanc^^, of the drama itself; and (2) the evolution of dry^matic patterns, 
forms, and emphases as they have reflected changes in civiUzjation/ 



Textl)ook 

Shakespeare, \Villvdm:Si 




Othep^urces 





^ <'hute, Mardiette, Shakespeare o J tomlbn. 

J (Jranville-Barker, Ilarley (i., and Harrison, Xi-B. A Companion to Shakespeare Studies. 
\\i\\Miiy,yA\,- Shakespeare. . ' 

Hamilton,' Edith The Greek Wa}\ land 3) . ^ / 

' Webster, Margaret. Shakespe^l^TWt^hout 'fears, 

A '. ' . • 

Backgr<)uni"l Study . 

Trace the changes in comedy since the Hellenistic Age.^ ^ 

• Review the life of William Shakespeare. - . c 

- ^icview the nationafand social conditicm ^.^ \ ^ 

* Compare the externals af the Greek theater with those of the Elizabethan theater (e,g., 
Udie'nce, physical theate^, stage machinery , costumes, and actors>.a. . 



Sketch \he.Elizabethan theater or.construQf ii repHca. . ^ ^ ^ 
Sketcnj/r dress a rjiodel in iVpical costume. 



■ « Usdfen to recordings of 7?/^' 7i://m>/^^ • .•^ , ^ . ^ : - ' " 

; .tomi^are the two'1:ypes_of com6dy uxemplified by .Av^^ym^^^^^^^^^ ixxK^The Me£jM^ 



K 
\ 
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Ideas for Development ' ^, ■ ; ; . / ' j ■ 

After compmm thi? externals of the Flixabethah theater with the same elements in the Greeli;^ 
• • theater, Ak^hat conclusions can be drawn as to the interaction^ (cause and effect) between tlie 
externals and the form and substance of the drama itself? . * • / ' 

Why does Shakespeare Imve some characters speak in blank verse and others in prose? IS' there a'' 
noticeable conii;ruity between mcsslige and form? . ^ / 

How (toes Portia's idea of herself compare with Bassanio's description of her? (Sceips 1 and V) 

How is Shylock transformed from a ridiculous to a sympathetic character? / ]/ 

Hov/ arc minor cliaracters used to aid in the portrayal of major characters? / 

Shylock 's understandable biticrness at the world jin /general reaches a climaJt^m the pcrson^^l 
hatre'i he has for Antonio. Note his words in 'Act I, Scene HI, lines 100-129. Arc there 
evidences elseWlum) in the play of unjustifiable bitterness? • / 

,/ , Suggested Activities • . . ' 

Dranmti/e scenes selected by students' j^srotips. 

f Memori/e scb(;t lines. ' ' v 

Act in, Scene !, lines 47^65 ' . 
; ActIV,.Scene I, lines 189-207 - 
^ Act V/Scene I, lines 62-76 ' 
Act I, Scene II, lines 1 1-24 
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POETRY 



. / Sotmd and Sense: An Introduction to Poetry , . 

Behavioral Objectives 

Using Sound and Sense: An Introduction to Poetry, the student will discuss two reasons why 
poetry -may be describpd as an ancient and universal art form, 

Ihing Sound and Sense, the student will (1) Hst six reading and study techniques which will 
help one to understand and appreciate poetry; and (2> discuss in a paragraph(s) his personal 
success or lack of success in applying these techniqifes in studying poems in this course. 

Using a selected poem from Sound and^jSefise, the student will state .and substantiate in a 
multi-paragraph theme his evjiluation of the total meaning of the poem based on analysis of 
form, technique and language of the poem. " ' 

Having Studied various Uterary forms, the student will Hst at least^ree characteristics of 
poetry wliich distinguish it from other literary forms. ^ ^ 



Textbook • , , 

Perrine, Lawrence. Sound and Sense: An Intmduction to Poett'y, ich&. IA:). 

■ ; ' ■ : • i ■ . r \ ^ : ■ , 

I(ieas for Development , ' \ " . 

I ^*What is Poetry?" ^ . 

' ' 'A^ . Discuss the various dehnitibns of a poem. 

L Poetry I'ives pleasure. * . " 

2, Poetry is moie intense than ordinary language. 

3. -/ Poetry is concerned with experience. 

'/ ^ 4. Poetry does not have to give moral instruction. 
. 5, Poetry is condensed and concentrated. ^ ^ 

" • ' 6, . Poetic language is multidimensional. ' j 
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B. 'Pi 



C. • Show dif&irences between literary prosp and expository prose. 

■ d; ■ ' 

II. "Reading / 

■ /• -A, 

-''kead a poete mo^^^^^ 
^ 2. ' V' Have a idictionaty available >yhejn reading a poem, 

'■;■■■•"/ ■••^ -vT . ^: .. ■ 

/ . / 3; Ri^adatjo^m aloud. . ' . • 
- 4. Read poetry^^itli careful .concentration. • 
' B. Examiii^ the poem to find its central theme and purpose, ^ 

.... ■ ■. :•//: . - ■ ; ' . - : - .-^ 

. V. ' V 1. Point dut the speaker, the time, and dccasion of tl]e poem, 

: 2. • Discus^ h|w thp central theme is achieve^ ^ . 

.Ill *'&notation and Connotation'* . , , " " \ ; . 

A, Distinguish the three component pa^^^ wol'd^ denotatioat, connotation, and souijd. 
■ ■■r B. Show how aii individual poet seeks to. use the most j^eaningful word. 

V d " : Explain wha|t tho author means \y ''the sh^e, jthe -wm\ and the flavor of^^vords." 
lY. Xjmiij^ery .« " '^o''^,' \ ' -v 

A. \l)iscuss liow imagery is effective in evoking vivid experienc^^ 

■ ■ \ ' ■ ! ■ ■ 

' B.. Analyze -thci vii|i6us kinds of imagery . 
Suggested Activitfe^ 

Listen to Lawrence Ferlinghetti's recording pf "C'onstantli^ Risking Absurdity:" 
Answer questions 1-5, p. 20. 



/ 
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; Paraphrase the poepi, *'Ih My Team Ploughing," by A. E. Hx)usnianVp> 26. 

^ ' \ ^^--^ ' ' ■ 

Answer qiiestioji^ 1-2, pp, 44; 45. ° " / , 

/■ ■ ' • * , ■ , ' * 

Study the two versioiis of 'The Written Word," p. 53, - 
Point ouj^bxam'plesof imagery in e'ach Hne of "Meeting at Night/' p. 55- 

Findi^amplesgf imagery that pertain to all six ^senses. 

■ /. • , ' ' . ' ^ 

/ ^ ^' . ■ ■ .' p 

Pmnt out examples of imagery that make the abstract more concrete. 




apostroplip 
ballad \ i o 
euphoniWis 
histriO'nictt 
hyperbole\ 
metonymj 



^ paradox 
paraphrase 
penultimate 
rhetoric " 
synecdoche 
synthesize . 



V- 



/. 



/ 



■■ 'i k- 
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^ * Fihgstrips • _ • ; , * ' - ' - * 

Organizing Your Writing: Ericyc^^ . 
Making Transitions in Written Cornpositiomy v . 
* Using Purtctuation Marks . • ' - J • \ • ; ^ v 

'Recordings V ' • ^ J . ^ " \ . .> 

Beeth^^en/L^^ 

Ferlinghetti, Lawrence, jConstarttly Riskin^^bsiirdity. Fantasy, n;d. LP 7-4. 
Holbrook/Hai Mark^Tmin 7bn/g/zry*Columbia]^, OL 5440; 
. Schreiter, Morri|. Understanding'and Appreciation of the Essay -^^^ n;d; 
Shalcespeare, Willtern. 7%e 73jzmmgo///ze5'/?retv, Caedrnon, n.d, SRS-M2H5 



• ' BrBLlDGRAPHY : ' • ■ , • r ' ' \ ;^ 



Chase^JJtuart. rhe Pbyjct(yf Wo}Hls.-^t^ York: H^rcburt, Brace & World, Inc., 1954; 
. The Power of Wards: New York: Harcourt, Brace X World, Inc, 1 938. 



• Chute, 



Marchetttf. Shakespedfe of London. New Yqik': E. P. Dutton Co., Inc., 1949, 



Commission on feglish! 12,000 Students' and their English Teachers: Princeton, N. J.: CjDllege 
I "Entrance 'Exam.ifiation Board, 1968. - . /' . 

Durant,. Will. Tlie Story of Qvilizatidri. Vol. V:1772e i?ena/ssance. New York: Simon & Schuster, 

\ . Inc., 1953. ■ V ■ . ■ , , ; ■.,/".: 

'Girsdansky, MichaeL The Adventure of Language, isjevy York: Fawcett World Library j 196j7. 
^Granville-Barker^ Harley G.*^ and G. B. Harrison, yli Companion to Shakespeare Studies. New York: 



Cambridge University Press, 1959. 

Greene, J[ay E. Essays for Modem Youth. New Yorl|: Globe Book Co., Inc., 1968. 

' ' ■ ■ ■ ■ • .. . ' "■"■■!■ ' . ■ ■ • -7 

.Halliday.F/E.i'/zafe^pea/e. New Yorki Thomas Yoseloff,!^^^ ^ / 

Hamilton; Edith. 7%e^ree/c Wa;/. New York: W;W. Norton & Co., Inc_ ' 



yakawa, S. L' Language in Thought and Action. INeW York: Harcourt, Brace & World, Inc., 1949. 
Hilxley, /Vldpus; Words and Their Meaning. Los'Angeles: Zeitlin ^ yerbrugge, 1940.' 



v/orld, ' 



* Jensen, Delamar. Machiavelli: Cynic, Pat/iot or Political Sciehtist? Boston: D. C. /keath Co., 1 960. 

Leavjtt, Hart Day, and David A. Sohn. Stop, Look, and Write! New York: /Bantam Books, Inc., 
' ' •■1964; / ■ . ■ ' ;; ^ • . ;■ 

Machiavelli, Niccolo. 77/e Prince. Translated by Luigi Ricci and E. R. P. Vincent, New York: The 
New American Library of World^ Literature, Inc.,. 1952. ^ / 

McCrimmqn, James ~M. Writing with a Purpose. 4th ed. Boston: Houghton Mifflin Co., 1967. ' 

\ ' ' . ■ ■ y ■ ■ /■ ' ' • . , ■" ■ ' 

Perrine, Lawrence. Sound and Sense: An Introduction to Poetry: 3d ed. New York: Harcourt, Brace 
; & World, Inc., 1969; • , 

Sforza, Count Carlo. The Living Thoughts of Machiavelli. NewYork: Fawcett Worl'd Library, 1958. 
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. Shakejjpeare, William; The Men/haiit of Venice. EdiiQA by Bouis B. Wright and Vffginia A. taMar^ 
I The Folger Library G(meral Reader's Shakespeare, New York: Washington Square Press, Inc„ 

196a ■ • ' d ■/• ■■ ■ • ^ 



S^ton, Zan Jr. Af Composition Practice Book. Portland: X Weston Walch Publishers, 1963. 



Thurman, Kelly ^ lyewaw/Zc^. Boston:. ^H^ ' 

Warriner, John 1&,.EnglisTi Grammar &,nd Composition: Grade 10. NeW' YorknHafcourt/Brace 
World^inc., 1950; ■ ' ' ^' - 

» . . . - • 

Wood, EaH F. Seniar English ^Rmew ^jvermes. . Cambridge, Mass.: Educators Publishing Service, 
Inc.,'1964: V . . • • . ^ 



7> . 
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^ ENGLISH 393^ADviyDE PRp^^^ 
MAN LEARNS TO COMMUNICATiS HIS IDEAS 



Coufse Description - . ^ Vv - 

In. English 393; the student extends language skills in comprehension and thenie M-itifig; 
. - concentrating on appropriate language usage arid form in, the writing of the essay ^ He srtudies ?f 
number of different styles of literature through 'which man comntiiiiicates his ideas: ttaij^ays 
of Francis Bacon; giving special attention to his. form, style,, and word choice; the novel 
a/ a means of conwunicating tKought,.using A Separate Pectpeas^^ format; the communication 
. of ideas through the medium of drarna, basing thia stud|;^;:;i;^^ for All Seasons md qn Our 
'Tow«;. and^. the study of poetry with its figurativ^^^ri^u^^e allusion, tone, and 

expression of ideas. ' ' ; ^ ' ^^^^^ * ' ' 



Prerequisite ^ - : > 

English 391 and 392; eligibility for Adv^cVProgram and/^f l^acher recomniendation ' 



Suggested: Time Schedule • ^ 
^ ' '.' 
Composition: ' \ ^ t" ' 

A Composition Practice Book (pp. 83-106; essays 5*-9) *; 

- .Essay: ^ . ' - ^' /v?^; 

The Essays in Courisejs Civil and Moral of: Francis Bacon' ^ 

. . .■ ■ • ■' , ■ ■ ■ ■ 

^ '. Novel: ' ■ ■ ^. . ' ... ,. 
^ A Separate' Peace * w ' / 

Drama: , ' ' 

A Man jor All Seasons , ' 

OurTowrj^ ""V / . > ' ., 

\- ,.• Poetry: • • - . //"A . 

Sound and Sense: A n Introduction to Poetry (chs. 5-10) 



1 week 



3 lyeefcs 



2 weeks 



2 weeks 
2 weeks 



2> weeks 
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General Objectives 

Demonstrates language. skills in comprehension and theme„ writing by concentrating on the use 
of correct Janguage ahd form in the writing of the essay, 

Recog||^4|lt*i number of different styles of literature through which man communicates'his 
ideas essay, *novel, modern drama and the poem), • . 

* Studies 'poetry as it relates to human experience in expressing* man's ideas, attitudes, and 

* feelings^by analyzing fprm-^ technique, and Wg^age of the poetry contained in Sqund and 
• y Sense, • • ^ ; \. ' " " * " ' ' 

* ■ ■ '■ ■ ^ . * • • ■ • . ' ^" • 
Behavioral Objectives : , ^ » ; 

Given essay assignments, from A Composition Practice Book, the student w;iU fpHow the given 
directions to write essays which demonstrate correct.use of language and form, r 

Given selected works t)f essayists of an earlier time (e.g., St. Paul, Plato, Seneca, Cicero, 
Montiaigne), tjie student will interpret man's colrnmunication of ideas through the essay as a 
literary form by stating the main ideaf of each essay and writing a brief analysis of the method 
. of development used in each essay. , »> 

\. Using information from independent research apd/or class diWussion, the student will write 
brief biographical sketches emphasizing the Uteirary cpritributions of Francis Bacon and his 
. contemporaries (e.g., .Spencer, Sidney, Marlowe, Shakespeare, and Jonson). 

. Having studied selected essays of Francis Baconj the student will select, a quotation from one 
of the essays and write a short paper illustra1:ing its modern relevaric'e. . 

having researched the history of the riovelV the student will \ identify and discuss in a 
multi-paragraph theme changes in social patterns that finally gave impetus to the establishment 
of the^novel as a popular literary form. * ^ - * / / 

Havifig researched the history of the novef, the student will list four major types of novels and 
' briefly describe unique charactefis^i^cs of each. 



spr 



' Having researched the history of the novel, the student will write a par^pQph(s) spmmarizing 
evidence of changing emphases in novels (e.g., from plot in early novels to cnaractefs in 
modern novels). ^ . . . v . ^ • 
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Follpwiri ciass discussion and comparative study of the novel and other literary forms, 
ospecially: the short story and the drama, the student will identify 'and discuss, in a 
multi-paragrii^pli theme, at least three intrinsic characteristics of th4 novel that do not exist in 
other literary formsv V . ^ ; . 

After rev ewing the effect of World War II on life in America and discussing related topics (e.g. j, 
the c*omf lex nature of people in genc^ral, the problem of determimng "who am the student 
\<'ill writii a multi-paragraph theme supporting 'or refuting the statement: Changes in man's 
social,, political, and psychological ideas have virtually forced the writing of newer and 
different types of novels/ ^ . 

Using information^ from indepeitdent research and/or class discussion, the student will write 
brief papers^ (1) summarizing information about New Hampshire (i.e., manner of life, 
geography, ind climate) and discussing how the novel, Separate Peace, communicates the 
social, political, and cultural trends of the period upon which it is based; and (2) presenting a 
-biographici^i sketch of the author,. John Knowles. 

Using irifdttnation from independent research and/or class discussion on the. life of Sir Thomas 
J More, tht student will write paragr.dphs developing and stibstantiating with specific examples 
the thesis that More was "a man with an adamantine sense tf his own self (text, )p , xi). : • 

Haviit^'read the textbook prefacp to the play and the^pct of the play, A Man for All Seasons, 
as well as reference ma'teriajs cbncerning the historicaffperiod which is the setting for the play, 
the student' will summarize the piaywright*s stated aims and jmplied interpr,etations (e«g., 
existentialism, concept of the hero) and then state anid substantiate in a multi-paragraph theme 
his evaluation ^ of the plawright's degree of success in achieving '^the stated aipis and i^i 
presenting an accurate and meaningful interpretation of the man- and the times. / > 

1 . ■ ■ ' ■* ■ 

Using information from independent research and/or class discussion, the student will write a 
brief biographical sketch of Sir Tliomas More noting the jnanylfacet's of his rich background 
(e.g., family, academics, religion, politics). V ' * 

FoUowihgoStudy of A Man^for All Seasons, the student ^yill apply the^riteria for the personal 
or philosophic essay iis-^studied in the composition uhit as jhe writes a |^isonal essay which 
attempts to answer the question, *'Who am 1?" 



After sfudyin'g Our To^, the* student will write a short pa|g>er using examples from the play tc; 
evaluate 'the extent^fb^which Thornton Wilder achieves his initial purpl^seti-e.,'^ "to present the 
relationship of small daily events against the f)erspective of eterjtiit}^"). 

After studying O?^/- Town, the student will select one or more characters from the' playt and 
write a nuilti-pai^agraph theme, citing example scenes or lines to describe how Wilder develops 
chanicterization through dialogue. , * ^\ 

r * ■ , , . ■ 

After studying A Akin for All Seasons and Our Town, the .student will devise a list ot elements 
^ of moderti drama, citing illustratioas from the plays for each of the elcjjments listed. 
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Using Sdmd and Sense: An Introduction to Poetry, the student will define figurative language 
and cite three or more examples of figurative language \n everyday speech, and three or more 
examples from poetry, and state the literal pieaning of the figure of speech in each instance. 

Using poems, from 'iSoM^rf and Sense, tH student will cite ^at least three examples which show 
hWallusions can reinforce the content and ideas of poetry. : 

Having studied various literary forms, the student WilKlist at least fhre*;bharacterist 
' poetry which distinguish it from other literarj^ forms. J 
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COMPOSITION 
A Composition Practice Book 



Behavioral Obtjectwe • ' . - 

. Given essay aWgiiments irom A Composition Practice Book, the student will fomw the gvTm 
. directions to write essays which demonstrate correct use of language and form. ^ 




'extbook - 



Skelton, Zan L., i\ A Composition Practice Book, pp. 83-97. 



Background Study 



Review and kudy in the textbook the .section entitled "Writing the EiSsay,'" pp. 51-60. 



Ideas for Development 

^hat is an informal essaVi?* ^ 
What are some suitable toi^ics for informal essays? ' ^ 
What is an ideal world? Discuss the several ramifications of this topic. 
What are some famous quotAtions? Discuss. 



What are some topics* on whic\i you would like to write? 
Suggested Activities 



— Wfite an informal essay 'on\the subject of your choice^ following specific directions oh 
. p. 83 of Skelton. 

Write ci^ssay; entitled "The Worid I'd like to Live In," following specific directions 
on p. 83^^Skelton. . ' , 

-■■ ■< ' . ^' . " 

// Choose'^ a quotation and write a composition aro^4^it, following specific directions 
onvp. 9Uof Skelton, 



Write two original essays on^subjects of your ownifenoice, following specific directions on 
p. 97of Skelton. ^ 
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Study models df informal essays; discuss the 

Find examples of informal essays in magazines and in hewspapers. 

Talk to outsiders about their definition of an ideal world and share With the class what 

.youfin^. ' ^ .• / "' ' ., r ' 

■'v. C . . . •. . • ■ V ^ ' i 

- Bring a list of famous qijotations to class and disc^^^^ . 

" ' . ■ ' - ' ■■ ■ 

Make original quotations and discuss with class. 
Vocabulary 



^ \ , expression 
frivolous 
Ideal . 
light essay 



pithy \ V 
quotatiok 
' stimulate 
Utopia 
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■ > * .-, . . < ' ^rj ., ;■ ' 

' ' ' . ( - ..ESSAY • ^ ■ ■• - ■■- 

4^.- The Essays of Qnmsels Qvildnd Moral of Francis^ Bacon ^. \ • ' ' 

' '■: • . y • ^ ' ... , , ' .' > •■ . ■;■ . ■ ■ 

, Behaviorai Objectives « ' ' * ; 

^ -.v •. " / ' .-■ ^ ■ ■ ■ -^^ ■ ^ ■ . . v.- \ '\ 

I Given selected, works of esf^ayistfj of an earlier time (e^., St. Paulj Platg^ Seneca, Cicero, 
Montaigne), the stuxlent will interpret m^n's communication of ideas through the essay as a 
' litcirary^fornj by stating the main idea of each essay and writing a brief analysis of the method 
. y-' " of development used in each essay, ' , ^ . 

Using /information from indei)qndent research and/or class discussion^ the student will write, 
brief biographical sketches emphasizing the literary contributions of Francis Bacon and his 
- contemporaries (e.^,. Spencer, Sidfiey,'^arIowe, Shake^eare,»^nd Jonson). . 

• ■ • ■ ■ ■ , .■' ■- ^ - . ■ ^ . . ■■: " ■ ' \ ^ ■ 

.'Having studied selected essays of Francis Bacon, the student will select a quotation fro^ one 
' -oHhe essays md write a short paper illustrating its m^ 



Textbook ~ •/././ / . , > ... - : k 

l^aQon, Vrmcit 77ie Essays of C^^^ ^ Y 




Other Sources 




Connolly, Francis, ed. pie Tyms of Liter attire, . ' * > 

Durant,WilL ne Story of avikzation: Y The Life of Greece. . ; 

, TheStoryj of Philosophy, ' ; J. 

Jameson, Robert v., ed. Essays OUl and New. ■ \ 



;ackgjfeun4:Sti^dy. 



ie Elizabethan period 
/ //Preoccupation with ideals 
/ \. - i Rise of humanistic philosoj^hy / 



Colonial expansion 
The essay as a form , 



Proverbs ' 

Letter^s of-St Paul 

/ ' . i ■ - 




Seneca's '"On Providence" 



(Ckorh's *'Qu Friendship** 
|]V!fcmtaigne^s "Pf Sleeping* 



Bacon'f c6nJ^pora3ries 



^^^^^S^nser / - , 
idniey ' 

* Marlo^5^e ^ 

i . y ■ ; ' :j ■ 
Shakespeare ' . 



Jonspn ^ ' [ * 
Suggested essays for stu4y 



"Of RevengeV ^ 
,^"Qf Adversity" 
"Of Nature in Men' 



"OfGrejftPlaGe" 



'Of Empire^ 

"Of Ambition"; ; 

'i ■ ' ■ ■ . ■ 

'Of Suspicion"' , ^ ' 

'Of Wisdom fopAmls Self* 



%" ,"ot Anger" T' . « 



"Of Delays" 

"Of eustom and Education" 
%Fri?ri<Islup'' ; 
'JOf Marriage and Sirtgle Life"< 
"Of Youth and Age" " 
^'Of Studies" , 
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ERIC 



Ideasl^ Development . " ^ ^ • r ' ■ • ' • 

J Pericles was pictured as the perfect man by Plutarch. Contrast Plutarch's views of perfection 
and the time during which they were formed with Bacon's perfectionist ideas and the . 
Elizabethan times. . 

Bacon has been called the "father of modern s'cience." What evidence can be gathered from his 
wwting to justify this title*^ 

Many of Bacon's commenfe on achieving perfection as a man and as a leader of men are 
opposed to those presented\by M.achiavelli; otfers afe similar. Compare Machiavelli's writings 
andBacon'se/says,"OfGreatTlace," "Of Revenge," an^ "Of Empire." , 

From these essaysj select, specific examples wdch reflect the Elizabethan preoccupation with 
the ideal. ' j " ■ 

•^Suggested Activities f ' 

Many of Bacon's ideas and much of his philosophy can be applied to contemporary men 
and events. Select one of the following quo tatiolis 'and write a short paper illustrating its 
modern relevance. * - ~ ' ^ ^ \i 

' '^'This is cert^iii^that a/man that studleth revenge keeps his own wounds green which 
otherwise , » ' - 

. . for JProsperityMothyut, dfscoVer vice, but jf^dversity doth &ut discover virtue." 

.' .Earagraph one fr.om "Of Grej^ Place." (p. 38) \ ■ . ^ ' ^ 

"For corruptioig; db >n6t onl^-, bind thine -own hands or thy seh'^nt's' hands from . 
\ . ■ ^ kldng/but bind JhehandSjOf;^suitofs also from.offering.'^^^ ■ 

• "There is nothii^g makes a m'kn suspect much, more than to know littfe; , . ." (p. 95) 

' 30 " 
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Often individual senWnces in Bacon's essays lend ti]iemselves fo forming topic sentences 
for other paragraphs^ Select a sentence from one of his essays whidh could bg expanded 
' . into a paragraph and develop this paragraph in an l^ssay style ^^hich closely resembles 
.Bacon's. ■ -^^ . ' " l . ^ . . ' ■ 

Vocabulary ^ ^ P i . 



affinity 
alacrity 

depraved ^ / 
diminution 
disproportion 
eccentric 
epistolary essay 
felicities . 
feigned \ 
formal essay 
^gnomic essay 
informal essay 



inscrutable 
ostentatiom 
parsimony 
peremptory 
perfidious 
^personal essay 
pinioned " 
poesy 
tetrograde 
sequester 
Milciency ^ 
venomous^ 



o/ 

/ 
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Behavioral Objectives 



A Separate Peace ^ ' 



Having, ^searched the history bf the \nov^; tile student will V^tify and^ discuss injr' 
multi-paragraph theme changes in social pat^terns that finally gave impetj^ to the estabhslitnent * 
of the novel as a pdpulariiterary formv , 



■'I Having researehj^d the history of tlie novel, the stu^nt will list foljir major types of novels and 
H . ': bnefly.describe unique cluu^icteristics of each. , , ^ , ,, 



navi<jg researched the histoi^y of the novel/ the 'stuxlent will write a paragraph(s) summarizing 
/evidence of chahging "cmphH^^^ plot in early novels to characters in 

'modern novels)' : ■ ^ : " i . ' 

Following (ilass piiscussion and coniparajtive study of the noyel and other literary forms, 
especially' the short story and the drama, the ' stuclen't wil^^ u 
multi-paragraph theme, at least three intrinsic characteristics of the hovel that d^^^ 
other literary forms. ^ \ - - ' ■ ' V , 



" V/ After reviewing the.effect of.\Vorld,War II on lifejn Amfer ica ahd'disi^^ .topics (e,g,, 

• 'the complex .riature of ;people in genl^ral; the j3«:oblem of detei-mming^Who am I"), tiie stiuJenf 
will write^a multii)aragniplr.themi!J supporting or refuting the s^ 

Asoeitil, political, and pfiyjcho logical Ideas havtf yv;irtually. forced the writing pfl^newer and 
different types of novels. ; ^ 



. ;^ Using information from independeiit research and/pr ch:iss discussion, the-;StUdent will write 

ner of life, 
coi!iRunicates the' 

social, political, and culttjraltrends of the period upoh^ which i is based; and (2) presenting a 
biogfaphicai^sketch of tiie author, K>hn Knowl^^^^^^^ \ ; i ' . . 



Using information from independeiit research and/pr ch:iss thscussion, the:;StiuJen 
brief pai?e^* (1) summajri/ing Informatiqin about New Ham flkr 
geography, and climate) tod dischssin^ ho^^^^^^^^^^ Separate Peact: commv 



- ^ Knowles|Ji)hn. ^;5>/#fifr^^^ . ' ' \^ ^ . ' • 

Backgroilnd Study ^ * ^ ^ ' * - ^ 

c ■ . ' ; - ; ... ^ . . ., 

Research the" hi^fopy of the nQvel; . , ' • ^. < . ■ 

ShOw^^the iiniciue characteristics of these four.major types of novels: historical, romaritic, 
' psychological, and sociological " 
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Com'pare the novel to other literary forms, espeda^Uy to the short story and to tile drama. ' 

' ■ ■ ' ' * ■ ■ • ■ ■ / ■, ^y- ^ / • , ■ •■ '•■ ; ■ J'' 

piscnss'the changing, emph^es in novels <e.g„ from' plot in early novels \to characters iii 

modem novels). 



^ M 



RWiew the effect of World War H on Ufe in Arn^ricav^ 
.Re^arch Hfe.in private boarding^ schook^^ , .' \ - 

Relate information about ^w jlampshire (i.e^, manner of life,' geography, and climate). 



If irtsufficient information ^'fW?^^^^ about t|ie author^ review the brief sketches found in 
Cliffs Notes, Teacbrs'- Study 



Ideas for DevelopmeAt , ■ » ' 

■ ■ . : r-'A • '/ ' ' ^ y ■ ] - V •■■ 

■■■ -Title ^- ■ , ' :[ : \ : --7 o;-;. • ' 

WhaUs the ""separate peace"? ("Separate peace" may refer to peace within, the solving of 
■ kiner conflicts as Qne grows into maturity, or peace fpiind in.the prep J(chocils away" fr6m 
• the .violence and death of war; see p. 128°.)' * ^ ' 

Where did the title originate? (The title cdmes from Hemingway *s characterv Nick Adams, 
^ ^ in In Our Timey . \. , ^ : \ " 

■■ ... ■ ' . - ■ ' . 

^ is the title appropriate fbr the story? * 
Theme ■ ." ..B' \ ' , I ^ ' ■ ' ' ' ^ 

' Discuss the classic theml'-the Gre,ek idea of personal freedom and ihdividual fulfillment. 

What of th^ Christian therrier-the fall from in^^^^ ■. \ ' ' V ^ / 

[ ^ Examine the war tfieme.. 

' ■ Nation against nation (W^orld War 11) 



Yo^th against the establishment ' 
Individual against individual^ 



Individual agaitist himself ^ v / . ; ' v 
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Character ^inalysis -v • ■ ■ ) 

Discuss th^ complex nature of people in gen^^^^^ * 
-. To whom does "I" refer? (A brief discussion' of po/nro/ view might be appropriate.) 



is the character of pinny tlioroughly Uevelpped? Is he a separate character or apart of 
■ Gene? . , 



* What purpose does each minor character sCn^e? 

Symbolism . ' ^ \ • • / ^ 

What is the significance of' the names of thp characters? , 

'CouidPhineas represent innocence or could he represent evil? / . ; 

' If the tree fepresentjj knowledge, why did Phineas force Gene to jump? 

P. - How are the Devon IRiyer (fresh-water) and the'NaguamsettyKiver (polluted, salt^, and 
sticky) Wd synibolically^ * / ! '^ ' 

Why was the Winter Carnivar (p. i28) called Phineas' ^'choreography of peace"? 

Style ' i • _ . ^ \: " , ■ ■., ^..•. y 

.Why did. Knowles not. devplpip some of his characters completely? , 

in What wajs does thCjauthor manipulate th6"elements to help or hinder the plot? 

biscuss rather. devices used by the author (e.g,/ flashback, -figures of speech, diction, 
• foreshadowing, and ambiguity or love and hate, friend iii{d enemy, and good and evil). 

Suggested Activities 

Give oral reports on David Copperfield and Gbmibye, Mk Ckips (or other perspectives of 

. private boarding-schopl life. ' ' i 

"■■^ * • . . ■ ■ ' . • \ ' /-:,:•■' 

• eosmopoUtdn. (May, 1956,/ pp. 74-79) contains the short story 'Thineas" by . John' 
Knowles Trom which he wrpte his novel. As a special assignment, re^d and report on. this 

^ wor^, comparing it with the; ilovelj. • . '"^ ^ ' ' ' " . ' 

. / prepare aVlist of synonyms and Untonyms which compap -apd contrast the .following pairs 

• 4/ chm*acters:Phin^^^ ' 
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Use the following suggestions for cpmposition: ^ 
The necessity and effect of freedom 
The attitudes of youth toward war i " 

The experiences that help young people to mature 



r 






SI 
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DRAMA 

' A Man for All 'Seasons 



Behavioral Objeetives ' 

Using information from independent research and/or class discussion on the lifit^ of Sir Thomas 
More, the student will write paragraphs developing and substantiating with specific examples 
the thesis that More was "a man with an adamantine sense, of his own self*' "(text j p. xj), * ^ 

Having .fead the textbook preface to the play and the tcjit of the play, .'4 ^^^^/^^^'^^'^ Seasons, 
as well as reference materials concerning the hBtoricail)erfod which is^ the setting for the pl^jiy, ' 
the student lyill summarize the playwrigTit's stated aims and 4mplieci ij^rterprptations (e.g.,^ 
existentialism, concept the hero) and then state and substantiate in a liiulti-paragraph fheme* 
his evaluation of the playwrfght's degree df success in achievinfi^ the st{i|ed and in 
presentiiig an accurate and meaningful interpretation pf the man and theJiJjiesV " / 

Using information from independent research atid/or class discu'ssion, the stlidentf\vi!lVrite a 
brielt biographical sketch of Sir Thomas More noting Jhe many facets of his richf^background 
(cj^M family, academics, religon, poU^^ .i^-. ' . " ^ ^'N ' 

- Following snudy of ^4 Man for All Seasons, the, student will apply 'th^:.^riteria\for4hcf'pers()nal 
or philosophic essay as studied in the comix)ptic>n unit Jis -he whites a personal essay yhicli 
attempts to answer the question, "Who ai& I?''.' Q v'' ' . • x 

Texfbook' -^"^ - 
Bolt, Robert A Man for All Semni^s, ' ^ • 

Background Study V . • ' * ( 

Rescarqh the historical background/ of \King Henry Vlll-the man, his divorce from Catherine,^ 

and the aftermath. ' . 1 ^' . * 

' ■ • . ■ ■ • •. • - . ^ . . ■ ' - 

Research Sir Thomas More as' a hisforiGahfigure/ , 
'scuss Bolt's interpreta[tio*n of existentialism. • ' • . '■ . 

^me familiar with Robert Bolt*s concept Of the hero. ^, 
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Ideas*fo?.Deveiopmen|^ - ^ ; 

Aci-i; ■ / • • ; \ ^ ... ... ^ . . 

Some" critics feel 4l^at the introductory remarks by thp Common Man at the beginning of 
V; / Jhis play alienates the audience. Why? " ['../ • 

How may RitiH^rd' Rich's assertion that "every man lits his price"''be considered the. thesis 
. oif the play? / / \ ^ : ' , ' ; ^ 

. r^-^lvhat purpose is served by haviitg the Steward '^gxplain the Characters as they enter? 

^ • ' ^ Sir .Thomas More's recommendation to Richard Rich is that he should bercpme a teacher; . 
t o 'What kind of recommendation does Rich really desire? I 

[' .^c.^' How is it obvious that' Sir Thomas More is as much Cardinal Wolsey's enemy as, the 
Cardinal is More's enemy? How does Mo're handle his^ hostility toward the Cardinal as 
" . contrasted with tli^ Cardinal's approach to More? - 

What two sides (/f More's personality are revealed by the following answers to Wolse^'s 
— ^ question, "The King needs a son- What are we going to do-ab^t it?" , ■ 

j, "I'm very, sure the King needs no advice from me onNidiat/to do about it" 

. '(Text, p; 12). ' . > 

■ - ' '■ " 

° "I pray for it daily." (Text, p. 1 2.) 

What aspect of More's personality is revealed in his first interview with Roper,* Margaret's 
boyfriend?" ^ , * ,...,.J., - - ,^ 

•How- does the Steward earn hisjnoney? What is tlie ' irony involved in the Si(;eward's 
. response when he tells Chapu'ys that he,- the Steward, serves only one master, not two? 

■ " ■ - " ■ " * * ■ - ' ■ 

What are the poetic images Robert Bolt utes to depict certain cb|iceptsih the play (e.g., 
Supeyiiuman context is the sea aiid water and any thing, iftvolved with these two' t^^^ 
contjpast) society is: the TigUre of dry land as 4iscussed in Preface, p, )riO?vNote Henry 
statement on p. 27 of the text, - - . . 

What picture of Heniy^emerges from, the interview with More at Chelsea? . \ 

"How is^ it obvibiis^iat More ha^'a heal|hy fear-of thjs King? How does More flatter, the 
■King? . . - ■ ■ i . . ■ . .-^ 

'What is More 's attitude toward the law? (Although the law is hot pefffect.'it offers the 
best system we have of regulating sbcioty ; it keepS civilization. frbm returning to the laws 
of thf^ jungle.) . ^ : : v 

How good a judge^'Of men is Thgnias Cromwell, as revealed in his conversation wjith Rich 
«t the end of Act I? Why do some critics feel that the end of Act I is melodramatic?^ 
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How^oes More react to Chapuys' and Norfolk's visits to his home at the beginBing of this - 
act? (He "is, unsmiling and reafizes serious, matters are at stake;" to deny the Art of 
...Supremacy is to break a law regardpti as v^^^^ , . ^- * 

Alice's outburst is an indication of what facet of her personality.? ^ . 

Why i5> More so grateful for the phrase, '^so far as the law of God allo^ys" in the Act of 
Supremacy? Why Ts the exact wordmg of the oath o* allegiance so important to h^m? 

What does Roper mean when he says,- "We, don't need to know the wording. We know^ 
what it will mean." (Discuss ^the possible hypocrisy involve^ in obeying the letter of the 
law when disaj^reeing with its spirit.) i • ' 

What .did you e'xpect Matthew to do when More reduced his wages? What does Matthew's 
reaction, to his misfortune reveal about his personality as shown through His soliloquy? : 

. . ■ ■ ■ ' i ■ ■ ■■■ . - ^ ; 

What. is omino'us about Croinwtill'.s reply^ "The King, does not agree' With you," to • 
•'■ N<»rfolk's statement,* "I stilf say fet sli;ei>ing dpgs lie,"?. 

At iH.<)bvjoufi m their couveniationfi th'ajj iM)th (!roniwell and Chapuy.% are not slrrewd^ 
j^Hifili to see, a tliird alternative t'()i' M(»|^t; t(), di()<)So, However, what altermtive. does 
TOorcTfiec? Csilejtia' under tht»law) !< 



1, 



How is 'thejiiithor's iiiuu'iery used af',ain in Morc's reierences'to Imd, thickuty, amUplacesr 
to hidel' -ffaw-^ojciety) In ,spe:lkinp of (thsi. , opeir; sea, what i't^ference isi he niakin;',? 
(principles by^vhicl) some men live) How d(jte tlfis inAigety on i).^7 reflect M()iiey 'i«nf^^* 
of safety to be^found in legal institutioiK? 1 - » ■ i" ' 

Why does Morel's, face go ashen duringCromwtll's readinspf tlje King's statemeilt? (Text, 
p. 68.%, ■ : • - .1 r.''*^"' ' ■ . ": 



/ _ . , \ :l ^ 

Whrdoes More say tlmtiis"natura^^^ 



WlW does Alice tell 



Why is Mord's outburst (p. 85) so pa: 



When he is gone? 




There combs a point where More m 
liim? (Tdxt,p.81*) \ * 



What does an. oath mean to More? Why can he n 
can change the color of his efes? 7 



thatji^int come for 
more swear to Henry's marriage th^in he 
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What does^ the trial of More show? (More erred in thinking, of man^s law as some sort of 
distillation of. human wisdom rather than a set of rules which can be changed arbitrarily 
and^capriciously at the whim of those Who hold power.) "\ 

Whatimpudenf suggestion (p. 94) is contained in the Common Man's closing remarks to , 
the. audience? (Since, like him, we are alivfe and breathing, we may also' be common mei^i 
and, in recognizing him, may also recognize ourselves.) 

Concluding ideas ' ' 

/ Why does. Bolt^start the play with the Cemmon'Man? How does he contrast so sharply 
55w^th Sir Thomas More throughout} the play^ ■ . . ■ ^/ 

In all his many roles; steward, .bpatman, jailer, and exleibutibner, who is the Common 
Man^s concern? i ^ ; ^ 

How would you desd^ibe the Cbrr^mon Man's philosophy: "Better a live rat. than a dead 
lion'*? .Is the Common5^Mai:i*s "corrimon sense',' approach really the ideal way for a man to 
' live and "Be^ : ^ ^ ' V 

Suggested Activities 

Develop 'dn essay on the topic, "Thomas More: tHe Reluctai^t Saint/) 

V' ''1- ' * W ■ ' ■ "'V ' / 

in an essay compare Si? Thomas lil ore with William Roper^lDoes More at times seer 
. hesitant where Roper is extremely' sure of himself? Wha.t is ironic about Rope 
certainty? 

Trade the rise of Ricihard Rich from Norfolk's librarian' to Attorney-General of \yales. 
What pric^' does he pay for preferrnent? Why, of all the statesmen in the pla^, is Rich the 
ohe who dies in bed? 

.Pretend you ax:e Sir Tiiomas More; yo{i have been invited to lecture at a college recently 
disturbed by riots; write the speech you would give. What would you h^ve to say about 
the use of force in a just cause? 



Develop one or inor§ paragraphs using the following tcu^C sentences; 

"Every man has. his price^." 

. ■ 'i ■ • " , ' ' . • -. ' 

It IS (is not) possible to like a peil^gn^veiy much while dislikipg his ideas/ 

, The law is (is not) the best way we have of regulating society, 

The average man is (is not) a pretty poor specimen. 

"The law is not an instrument of any kind." (Pro or con) 

' ' do none harm. And if this.be not enough to keep a man alive, in good faith I long 
. : not to live." . 83 ' 




► ^ ■ 
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' Write a report on King Henry VIII, using at lea^^t three different sources. Include a 
bibliograpl'iy at the end ()f tlie paper. ' \ 

See the film version of A Man for All Seasons and write a review of it. 

Using the approach of a contemporary newspaper, write a news story with headline about 
either the sentencing or the execution of Sir Thomas More. 

■ . ■ ■ ' • ^ ■ ■ 

If there are any students irt' class wiUing to defend the position -that More's actipns were 
' either foolish or unnecessary, organize a debate on the question of his dying for the cause 
he did. In the debate compare with Morels concept of the law that of Clarence Darrow 
who said, *'Those who have-the power to do something have the right to\lp it.*' Who is . 
right? Was More's idealistic stand foolish? \ ' 



Vocabulary 



A(it I 



aesthetic ^ 

chagrined 

demur 

depracating 

dispensation 

expostulation 

furtive 

heretic 

licentious 

^lidly • 

unremitting 



Act II - 

ambiguities 
apostolic \ 
corrobofate- 
degradation 
fastidious 
heinously 
infrangibly 
jocosity 
perjure 
portentous 
■ jpragmatist 
recapitulate 
sloth ^ 
; splenetic 
J I truculent 
ivestige 



ERIC ' . 



90/- 
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DRAMA ■ * 

' ■■ , ■ ' ° OurTown , * . . 

' ■ • ■ - 

Bchavior^il Objectives ' ' / . 

' ■ - ' _ . ^ ' • . :- ■ ^ • - ■ ■ . * V ■ . • . . . , 

• ', • / - • * ' - • ... 

After studying Our Town, the student will write tr^ort paper using examples from the play to 
; evaluate the extent to which Thornton Wilder achieves his initial purpose (i.c^ "to present the 

relationship of small daily events againi^t the perspective of eternity^A)i<(>^ ' 

■ • ■ . ' ■■-■*,■'? , ■ . I . • ^ . 

- ■ ' - . ^ ^ ■ I . , - ? J , " ■ ''^ ' 

After studying Ou^ ^Tr/wi^ the student, will select one cliaractei;^ from the playand 

' . write a multi-paragraph theme, citing example scenes or lines to describe l>ow Wilder develops 
V; chatactefization t|irough dialogue, . . . , 

After studying A Man for All Seasons and Our Town, the student will deyise a list of elements 
of modern drama;^ editing illustrations^from the plays for each of the demeri 

■■f . "/ ■■ ■ .7 ■ \ , ■ ^ ■■' " 

Textbook ' ' ' 4 ' - ' , 

' Wilder, Thorj[iton,^Ot/r7bwn,^ 

Background Study • * ■ ^ ^ ^ 

. Research the hfe of •Thornton Wilder; his plays, The Skin of Our Teeth md JTie Matchmaker; 
i^ndhis hov<^l;fhe Bridge of SanXt^^ i \ \ ^ 

' Research the Greek and Elizabethan traditions of dramatic **freedoh^oflpkc'e''^^^ to 
Wilder*s use of this technique. , ^ 

- ^ Become familiar\ with additional modem American playwrights, such ii§ Tennessee Williams, 
. Arthur Miller, and, others. ' ' • . 



Ideas for Development . . ' . , ' ^ \ - 

What is the function of the Stage Manager in* Owr To * • . 

What {jimple staging (does Wilder use to convey the fact that the Gibbses atid Webbs are close 
neighbors? ' ; , ' " ^ 

^ For what reason does the Stage Maniager give u$a the exact geog^raphical location' of Grover's 
.Corners? ■_. ■ ". ■^• - • .' - ^ ■ . ■ . ^ . , " 



7 



IMi-n thu tact that tla; p*'«*pl«- ot, Grok'i'fi ( '()iiu^ifi 'liavo as t;hyii only' tlaim to (.viUuit! then 
appro ttuitioiiw)!' 'iuuh miTlvi inR'iihimtm C'rume, tire .Bibh;, Ilandel'ii "l4Uf'()/' aiul ''\Vhi'4kr% 
Mcjthcr" am;al ^tnythiuf';ah(mt tte^^^^^ ' ' . * , / 

llim iUm t\m weddm?^ (Jcor/'.e mu\ Umily imli'dV tin; dofH^-Hpintiial ami umotional tk^> ^ 

ilaw iUm t\w UmtCn ivmtim to.Iinuljf'fMlcatli'demonstrato niiity m trar,i?(ly an wull m ip 
]m]^^imv^ii ' . ' ( * * ' 

What has limily k*ariiucl from ht^r toiuf ''vif;it'* to thiVland ().t 'the hvin/^^fimHpM<)r/>^^^^ 
make the \\m\ of every nioinent/' applieal^fc Jf?. the theine.of this scene? Why? (Ref/earth the 
l4t/.arns aeecnmt i^iUrkiM6:;'l^ . < > - 7 

Ilbw doe.s Wihier'f) treatment of "rehvinjvcme'fi lifg" compare with Nathaniel Ila^wthorne's in. 
\m i>tory, /1)r, Ileiae/Tf^er'j. IvKperiment," in ivhich, a ['^roup of elderly people are given a chance 
to relive thdr youth by drinking a potion? 



A ' 



IIow d<55JthCroIe of the property man in (Chinese plays compare with the Stage Manaj^er in 
r^V-J^wri; role of narrator or announcer who "sets the stage'' in a radio drama? 

V How djd Wilder^ lise of the multilevel S& stage help both to unify and speed the 

action of a production? 



Cite exampltV^ aiicK namW from O^r TVww'that impart ,"changelessness and 

timelessness'' t(Kthe play. How dbe^^ilto transcend time and space in his play, THji S)m 
ofQurTeethi - - 

''in what ways ilthe enactment,; of the role of Ernily a particularly difficult or challenging one? 
Describe the scenes in thei)la^ jwhiph require unusual acting skill or direction. 

One critic jfTtates. that the view of man, in Om Tcmnn^ essentially tragic. Do you agree or^ 
disagree? Why or why not? 



wily does Wilder, purposely lufc the past, present, and future iii Ow/* T^W? 
' ■ , ■ ' ^ ' ■ ■"/'•■■ * ' " / * ■"• ft , ■■ ' . ^ 

In the' opening "news" of Oj//- 7bw«/one. of the first -things^ we he4r is that twins have been 
born in Polish town. What Jllemes does this news, together withthe news of Emily's death in 



Act III, suggest? ^ 



Is Wilder \s device Of 'having questio.ns from the audience effective? Would it work differe(titly 
witilKa stage like tho& found in most lu^^^ ^ 'V * 



Rebecca tells Jxer brother, that the posjmian delivered a letter addressed: . . Janje Crofut; The 
Crofut Farm; Grover's Cdrners^^Siit^ CountV; New Hampshire; United States of ^^^^ 
Continent of North America; J(i^ern .HemispHere;^ t Earth; the Solar System; the Universe; 
the Mind of God, , . .'• 'What isNthe meaning of this unusual address? , ' •'^ • ' 



Wilder cails Act I **r)aily Life" and Act II^^Lova and Marriace.** Ai^ these titles appropriate? 
WhatTOld you call Act m? . y '. ' ' 



1/ 



In Ihe opening of Act 11 the St(*jw Manager <|uOtes a Middle %st poet as saying, "YouVe ?^ot 
Jo love life to have life,, and yoiiVe/j^ot to have life to love life% . . AX'^ they call a vicious 
circle/' Could this quotation He the theme of Our Townl -7 

A parent-child conflict is ii^ferred to by Di^tiiW?^ relation jka father to a son 

is the damnedest, awkwar^tost-." and by Mrs. Gibbs, v/ho answgrs, '*^11, a mother and a 
daughter's no picnic. ..." Do you find this cdnflic^ realistic? 

What commentary on humanity is found in the Stage Manager's statement, '*Whene 
come near the human race, there's layers and layers of nqnsense.-. . /'? 

■ • " •■ ■ . • ^ .s . ' 

■ ■ 'fc ' ' ^ • ■ ■ ' . 

What is the Stage Manager talking about when he say&, . . everybody knows in their bones , 
that something is eternal, and that sometliin^ has to do withJ^uman beings"?^ . . 

H6w true are' these bbs^ervations: As she relives her 'twelfth birthday, Emily says, . »*Qh, 
earth, you're, too wonderful for anybody to realize ypu." She then asks the Stage Manager, 
"Do any human being^^ejfjeafee-^life while they live it?^^ , - 

•■ * ^ . ^ ^ ^ ' • ^ ■■"■■.:'■*.■ ^ ' • 

Suggesii&d Activities 

Writiiig characlS^r sketch critiques • . ^* 

In your opihipn, do you believe that Wilder relies too heavily on the Stage Manager 
to carry and interpret the action? Would you have modified this role in any way? If 
> so, how? J ' ' ' . 

■ . , ' . " ' . "• ^ , . ■ ; 

' How convincing and effective is George Gibbs in his role' of '*hero" of .the play? Do 
youf believe that Wilder '^hould have made hini more forceful?: Why or v^hy not? ' 

Have you ^ver known a physician, like Dr. Gibbs? Describe his personality and m<^de 
of practice. Is such a-type common . today; in your opinion? 

Compare the characterization of Mi^s. Gifeb^i with ^^ary Wilkins^Freeman^ 
of a farm woman in her short story , "The Revolt of Mother." 

Do you believe that a small-tbwft editor can exert a greater influence* on the minds 
* Of his readers |han his "big-city" counterpart? If so, to what extent? How influential 
•^do.you think Editor Webb was? , . . ; . • 
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Which of the tvyo dvdmtk% Uvn. Webb or Mrs> (}ibbvd<)cs Wilder create more 
: v/anwly/nmi riynipathetically? Desuril^e tint relatioujihip hoUveen the two vmrt(^n1 - 

Why i * Siaiou Hthmmmdi a i)ath(*4iu character? What pO!>itive qualitie'> dui he 
pofifm t(i make the town^^peoiJle toIerate»}ir> hick of stability?'' 

. , V ^ if, ' > . . ' . ■ . ' ■ ^ \ • 

Other compo(dtian topics / \ / " ; 

Assume that the eclitor of Kmily WpM)'^j high sqhool yearbook has been asked to 
write a brief sketch of her, as he remembered her. What aspects of her) personality 
might he have stressed? How might her teachers have remenfbered her? 

* ' Have you' ever visited a twentit^th century version of a tow^ like Grover's Corners? 
Describe yoiir impressions t)f it.' i i : 

What tv/entieth century technological aclvances have had the greatest, effect in 
/ changing the "face arid spirit of towns Irke Grover's Corners' ■? In what ways have 
these chUt^ges been beneficial? ^I^^ • 

Wrlder has long beeri; aij admirer of the /Shakespearean stage an^ the flexibility it 
\ \ offers i0 the dramatist. v,To - what extent ^ does hfe incorporate features^ of the 
' Shakespearean theatre in the staging ofOwr fbwnl • ^ 

■ bo ^you agree with the statement of a critic^ that in pur Town ''The scenes of daily 
life, love, marriage, an^. burial of the dead are the cyclical life-rituals ^of men'in all 
times and places"? Support youranswer. • ^ , , ^ 

• ••' ' ' ' ■ \ ■ 

Do you believe that, although the main -characters in Our Town live worthy: lives, 

- * they fail to make the most of their capabihties? Support your answ 

Critics' quotations for suggested Assays _ _ 

■ - •. '' *'■• •■• . • 

f. Mr. Wilder's isa remarkable play; one of the ^sagest, warmest, and most deeply 
, • human scripts to h^ve come out of our theatre/' . . ' 

- ' i V ' , ' -John Mason Brown 

* '*Wilder^s cultivated and sophisticated mihd reduces our. human complexity to itS 

irreducible simplicity." » ^ 1 , ' \ 

^ ; K . -John Gassnor 

. ... * • •^ : , ■/ ,■ V ^ . \: ■ 

- J ''Our Town is ... a kind of religious festival . . . celebrating life/' ; 

* * ' o \^ ( -Kex Burbank 

"The play is a hymn to 'everyday living and its potentialities.' 

* -Bernard Grebanier 

"There go all of. us, not*but for. the grace of God,' but 'by the grace of God/" 

, -Broolcs Atkinson 



Other Activities . . ' -"^hn^ / . ' ^ ' ; 

linuoimijp and assigrl oral road / 
Ask students to draw 6t construct a replica of a possible stage setting for Our ^own. 
' View the films of Our Town, Our Town and Our Universe and Our Towt( and 



Ourselves. 



r 
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Sf)und and Simsc: An Introdiwthn t^^^ : 



. Bdliuyioral ObjectivefJ 



'•\ Vmntr, Soimd and Sense: An Intw^^^^ . 
and cite three or more exmrfplcs of figurative language^, in everyday speecli, and tliree or more • . 
examples from poetry, and state tile literal nieaning of the figure of speech in each, mstance, /> 

Usirig poems from Sound and Sense, the studerit will pite at4^6a'st thi^c exampres vi^hich shov^r ^ 
how allusiVms can reinforce the content a^^^^ ^ 

Having- stuffed various literary Anms^ the student will list at least three characteristics of. . 
poetry whiph distinguish it frmn other litei^^^ . / ^ - . 

Textbook'' ■■. " . -Z^,.:- ' , .;. . ^ 

PerririV, Laurence. Sound and Sense: An Introduction to Poetry, (chs, 5-10). ^ ' ; ^ \ 

" , \ ■ ^ ' ■■■H.- - ^ . \ ; ; ' ; -. : ^ 

Ideas for Development , i ,^ 

*Tig.nrative language" , - ' . 

• IMine, discVss, and give examples of the folto^^ • ; , 

; metaphor.4^4> ^ simile " • * ^ 

. ; metonymy \ ^ personification ^ ^ ■ 

synecdoch^r symbol - 'V ' . 

allegory^ ^ * paradox „ • . ^ \ 

' \ overstatement «^ understatement : * ^ 

irony ^ ' ^ " ■ . ' ■ ■ ' ... 



J 
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^ Explain lio w figurative language affords, us imaginative pleasure. 
Show how figures .of speech bring additioMal imagery into verse. 
Dificuss how figures of speech add emotional intensity, . : ^\ 

Compare and contrast image, metaphor, and symbol. ^ 
— -- Discuss hoAT meanings relate to symbols as^ coimotations relate to words. 
< Discuss the pitfallS' of misinterpreting symbols/ . , ■ 

, ■ . .. . ■ : .'/,,.-■ ■ / . I - : >. ^ 
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J 

Interpret the statement. "It is better to m-iss a symboi now and then tlian to walk 
constantU' among shadows and mirages/' (Tex?t, p. 90.) 

Poipt but the diftercnce between allegory and symbol. 

""^W-uit conditions and circumstances are involved in a paradox? 

' 1 - * 

f^N^rpUain the value ol paradox. 

DitYircntCbJ^^^ various kinds of irony. ' 
'Coii/pare sarcasm aiuLsatire. » 
/'Alkision''^ 

Show how a[lusk^ns are a means of reinforcing the content anti ideas in poetry. 

Discuss tht: statement: "He (the student) will find that every increase in knowledge will 
< broaden his base for understanding both literature and life." (Text, p. 138.) 

I ay 

'^Meaning and Idea" , 

Explain what the author means by the term "totat^experience of a poem," (Text; p. 149.) 

Why does the reader often lUce a^^oem whose idea he disagrees with? 

Discuss the statement: "Tl>e value and worth of a poem are determined by the value of 
the total experience, n6t by the truth or,tho nobility of the idea itself." (Texl, p. 149,) 

*Tone" 

Discuss vario.us tones such as playful, solemn, mocking, reverent, calm, or excited. 

Acc'ount for the differences in tone between two poems with similar content (e.g,,/The^ 
Unknown Citizen" and "Departmental," pp. 1 27, 1 29), 

' Explain what is meant by shift in tone, ' \ 

Suggested Activities ^ > * 

Interpret the figurative quotations on p, 73. 

Explain th'e two symbolical levels of interpretation in "You, Andrew Marvei^" by 
Archibald MacLeish, p. 88, 

Determine whether the word sleep in the poems listed on pp. 93 and 94 is literal, 
metaphorical, or symbolical, ^ ' ^ . . , 

^ , . 97 



93 
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I)iscuss\lhe iisv* of symbhls in ^Tlic SocoiuJ (\)nung'' by W. B.' Yeats, p. 104. i . . 
Cilvo examplcvot' sarcasm, vcrbaf-irony, satire, dramatic irony, anc} irony oT situation 

I 

Point out the symbols aiul irony in "Ozymandias" by P. B. Shelley, p. 118. 

Write an objecfive newspaper account of the poem 'X)ut, Out-" by Robert Frost, p. 135. 

Look up the mythical- allusions in ^Teda^iml the Swan" 'by W. B. Yeats; p. 140. 



What allusions to Christ does A. H. Housman iriake in the poem, "The Carpenter's Son," 
p. 143'^ . * , . . • 

C ontrast the* ideas presented in "Barter" by Sara Teasdale, p. 150, and "Stopping by the 
Woods on a Snowy Evening" by Robert Frost, p. 1 5 1 . ' i\ 

Compare poems of different tones but similar content. 

txpiain the shift in tone in "Lc^ve," p. 176. 

Vocal)uIary . , • . 



allegory . 

apostrophe 

ballad 

eu phonious 

histrionics 

hyperbole ' 

irony 

meta phor 

metonymy 

overstatement 



paradox 
paraphrase 
penultimate 
0 rhetoric 
simile 
symbol 
synecdoche 
synthesize 
understatement 



0 ^ 
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94 
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. • ^ NONPRINTMKDIA' 



Films 



The following films are available from the Jefferson Coimty Boarjl of Kclucation 16mm Film Library: 

812.52 , » : . ■ : , ■ . . ^} ■ _ ''IV,; ' ■ ' ' * 

Our ' ^Oiir Town and Ourselves. -Encyclopaedia Britanjjica Films, 195!9V' 30 inih. Color* . 

Sound. / ^ ' ' . ; 

^ ■ ' . • ' / • ^ V'^ ^ . • / 

812.52* ■ " . " ' . . ■ - : ^ . 

Otiv ^ Our Town mrd Our Universe. Encyclopaedia Britannica Films, 1959, 30;!min. Color. 
Sound. ' ' ' « . ' . • 



Filmstrip , , v . « ' C ^ . . 

Our Town: Pbpular Science" Audio-Visuals, Inc., 1969. Color. No. 5014. • . ' 



Transparency . : ^ ^ 



^Creative W^riting Projectuals. Educational Record Sales, n.d. 24 transparencies, . " . 



: r • 
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BIBUOGRAPIIY 



Books . 



Beii 



itlict, Stewart li 4 feacHi^r-s Guide to Modeni Dmm N^ Dell Publishing Co., i967« 



Badon, Francis.: The Essays of Comsels Civil^ and M^^ Bae'ofi Garden Cify; N, Y.: 

Doiibleday & Co>4 ln(u\, ii/cl. V .. <:z y . 



Cli 



T's Notes Editoiii. Teacher's. .Study Gidcle for A Separate Peace. Lincoln, Nebr.: Cliff s Notes, ^• 
; Inc., n»d . • . \ / ' J . . - * ' 



Colinoily, f^arkis^ed; of Literature. Clucagoi Harcoprt, 'Brace & World, Inc., 1955. 

Commission on English. 12^M0- Students- and- Their ■EngtiSb. .Teachers, Princeton^ ^N. Jf: College/ 
Entrance Examination Board, 1968. , " ' 



Cooper, Mildrcd Jo, Robert Edelin, and Norman McKenna, Tfom^Rome to Eternity." /// 

Dramatic. Enrichment Program^Study Gi^/V/e: Louisville/Kyr: Louisville Public Schools, 1966. . 

» ■ . ■ ' • . * \ •* 

. ' I ' • . - ' - ' y .'\ \ 

Corrigan, R. W:; od^ Masterpieces of , British Drat^ia: Jhe Twentieth ^ Century. New York: Del 

- / Publishing Co., n!d. . / ^ ' . . / • • 

l3urant. Will. The Story of Civilizativn Vol. IL The Life of Greece, New York: Simon & SchuMer, 

"-"■Inc., i9^3V-, ' ' ' ■ ■ . ' \ . ' - ; • ' • 

* *• ■ " . ■ . " " -. . . . . * ^ ■ 

; ,\ -. The Story of Philosophy. New' York: Simon & Schuster, Inc.,' J953., 

. - " _ (■ • . ■"' ' * • 

Gehlmann, John, arid Mary Rives Bowriaan. Adventures in American Litefature Olympic edition. 
New York: HarcourX Brace & Wori^ " ' V , ' ^ 

<ioldstein, Malcolm. The Art of Thornton Wilder. Lincoln, Nebr.: Hniversity of Nebraska Press, 
1965. ■ .... V ' ■■■ : . ■ ; r . 

Hildick, Wallace/H/^Y/J^^W^^Y/^^^^New York: b White Co., n.d. 

. Jameson, 'RoJ^ert Y.,iid^E^dys Old and Afew. Chicago: Harcourt, Brace & \i^r1d/lnc., 1^57.<^ 

■ V : ' ' ■ " .-. . ' S . \ ' i ''^ ■ ' ■ , • - ■ 

Kriowles, John. vl ^{^pamre toce New York: Bantam Bpoks, 

^ ^ V.'*" ■ '/ V-^/'"^.' ' ■ ' ^ -v .. ' 

Modern Pldys-A Thematic Approach. Englewood Qiffsi N. J.: Scholastic Book Services, 1969.; 

Perrine, Laurence. Sound and SeiiseJ An Introduction 'to Poetry: 3rd ed. NeW York: Ha-rcourt, 
u Brace &World, Inc., 1969, * \ ; a . - 

ERJc " r ' ., 
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Skeitqn, Zan L., Jr. /l Cpjnposition Practice 5fJo/c. Portland, Me. : J. Weston Walsh, Piiblisher, 1963. 

Taubmari, Howard, lie Makitig i))' the American Theatte. New York: Coward;:Nfe;CaAn°' Inc., 1965; 

Wilder, Thornton. "a<)me Thoughts on Playwrighti%" TA^ Intent of the Artist. M^qA by Augusta 
Cenjteno.'Princieton: IMnce top University Pm^^ . 

. Our'Tomi. New .Ypi'lc: Harpcr.& Row, Publishers, Inc., 1957; 

, , . Three ?/a;'.v. New York: Harper & Row, Publishers, Inc., 1962. 

. ' ' * ; . ■ ' ' " 

■ / '.. . . 

T . '. - • , , '■ ' • ■■ ' ; ■ . , 

Periodicals . . - 



"The Amedcan Theater." Life. September 7,1962. ' . ' 

Arms^ng,' Thomas. "A Teaching Guide for ^ Separate Peace." School Paperljack J<mfnal (April, 

■ /me), 14-15. ■ . ~ ' ■ ' ' - , ' r ■ ■■„ . 

• / ■ ■"■ ^ ■;. , - : . ^ - . ' 

/6abbc, John tC. "On. the Praying Fields of Devon." £'/2g/w^ /owr«a/, HI (Februfary, 1963), 109-11:1. 

Eilis, James. "A' Separate, Peace: The, Fall ftomlnnocence. " English Journal (May, 1 964); 313. 

Greiling, Franziska -Lynne. ''^The Theflie- of Freedom in .4 Separate Pedee.f English Journal, LVI 
(December, 1967), 1269.-1272. L • / • 

Guthrie, Tyrone. "Tile World of Thornton Wilder." r/2^ A[w F&>lj/mej/l^^^ 
.1-955, ;. ■ ■ • V ■ V 

. ■ ' ■ ' ■ -..€;>■.■ " • "> ^ ■ ■ r ■ 

• . . . , i. • 0 V) . . . a . ^ 

McLaughKn, Vrank. "Te-dchmg A Separate Peace." School Paperback J(j)urnal, I (October, 1964), 
- ;18-20.-' ■ ■ ' '. ''"'' '! : \ '\ ' \\ 

Mengeling, Marvin E. "A Separate Peace: Meming and Uyth.'' English! Journal, LVm (December, 
' 1'969), 1322-1329. ' ^ .. - , . . ' ' ' ' • * 

Witheringtonj Paul. "A Separqte Peace: A Study in Structural Ambiguity.'' English J^jirrial, LIV 
(December, 1965), 795-800. , . V, - • . . - ' \ 



BOOK SKLEGTION AND REEVALUATl6»f^'f OLICY 



V 



Objectives 



The primary obji^etlv^L 0£ the sehool materials center Is^l^Xeiient^ 
enrlchi^nd support the ed^ieatlonal program of the school. : J 



.The school mfiitcrials center .should contribute to the social r intelX^^^ 
cultural and spiritual development of 4:he students. ^ i , ^ 



Selection 



H*t?erlals for the school materials center should be sel^ei^edKby lU^^ 
in consultation with administrators/ supervisoi^s/ faculty^^ studenti 
and perents. 



Reputable^ unbiased, professionally prepared selection aids sht* 
consulted as guides* ' 



Id be 



■Criteria fqr/sele<;tion ^ ■ • ■ '"' 'f' ^ 

Selection should consider the needs of tUe Individual school baked on a 
itnowledge of Jt:he curriculum and on requests from ad|rttttftrator« a^^ , 
teachers. " ' ^ /^^.^^^ ' .. 



Consideration should be given to individual students based on a knowledge 
of elementary and secondary youth and on requests of parents and students. 

Selectiori^should provide for^ a wide range of materials^ on alllevels of 
dif ficuity, with'a diversity of appeal and tfie presentation of different ^ 
points of view, •.. "... V 

The ins true tic^al materials.should have high literary value. / 
Materials ajhould have superior ^format. ^ 



Jefferson County "Put>lic Schools. K<iiy to iPolicies and Procedures for 
Librarians. Louisville, Ky.:. Jefferson County Bojfird of Education, 1969. 
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■ BOOK SEIJ-iCTlON AND MATERIAL REEVALUATION -^ROCEbURES 
• . Revised Jane' 27 , 1969 ;r • 



We selk to educate young;^ people in fchb . democratic tradition, to foster a recognition 
of- individual freedom and social; responsibility, »to inspire 'meaningful awareness 
Of and .reGp6ct for' the Constitution and the Bill of Rights, and to instill appreci- 
ation of the valuea of individual personality. It is .recognized that these 
democratic values can bav9t. be trahsraltted in an atmosphere which is free from 
censorship and artificial restraints ^upon free inquiry and learning' and in which , 
academic freedom for teacher and t/tudent is encouraged* < x . 

It is further recognize^ .that there are area^ of such a controversial or- question- 
able nature that some restraints upon comj^ete academic -freedom are necessary. 

The Jefferson County ^Joard of Education wishes td], meet ignorance, hatred and 
^prejudice not with more ignorance, hatred and prejudice; but with, understanding, 
goodness, and reason. Therein" no individual wiil be 'allowed tor impose his / . ^' 
personal^ views in any subject.area, o^nd the beet professional behavior and * . 

itidividual though t^-ziU be exp.ec ted at all times. When political, moral or 
social problems arisist within Jthe classroom as topics of discussion or^study, 
opportu'nitieg for opposihg poitits^<of view must be provided. ^ 

The l3oard of Educa'tiorl does not advocate a r^^^^^ of censorship, but a practice 
of . judicious selection of material^, to be us^d with students in the classrooms 

. of J^efferSon Gounty Publit^^ and wants .only to be helpful to the .fceachets 

in providing good leaping experiences for boys and gii;ls. Teachei^^s- shall use] • 
prudent judgment in determining whether tnat/erials are of such nature and shalll 

"submit items to their principal and supervisors^ for approval^ before inclusion \ 
in their instructional programs. sHquld Vuch material be ^sejlected for inclusion ' 
in a teacheaj's curriculum guide, and objeiitions tp s^ ev'olve,^ the '"^o^rd insists 
upon the f«llowtng. , . y * ^"^^^ ^ ° 

' , Individuals involved will be provl/ed^^^ matter 
fully with^,local school personnel ^^ - /^^ ^ ^ ^ ' " 




The mater i,^ Is reevaluatioi;i procedujpe^jPl^W^ initiated and concl'usions 
reported to t|he school and indiA;iduals./involv^dv See attached BObK ^ 
SELECTION and' MATERIALS REEiVALUATION POtlCY^/ ' ' o - • 



J 



With reference to library bboks p^r ^se and book selection, the 'form used 
in 1963-69 and the years before may be used./ See attached CITIZEN'S 
REQUEST FOR REEVALUATION OF i MATERIAL. ; 



Furthermore, in recognition, of thje scofte of this problem, Board ^encourages thp 
administrat^ions. of the local schools to ^orm panels of qualified persons, appointl- ^ 
ed fairly (e.g., teachet > patent^ and other schobl and corttoiunity representatives) ! 
to conside;r materials to be usVd in the curriculums that mights have, an adverse 
effect on students.. In addition, the Board Suggests that individual school 
departmentis be encouraged to consider, read and review all supplementary \ 
<^.^^xi4Gtfi^r inclusio^^ might be offensive politically, socially or otherwise. 
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BOOK SIJI/ECTION AND MATERIALS REEVALUATION POt;CCY . , . 

' ■ ^ - . ;/ ^ - ■• - ■ ' ^ 

individuals, organizationa,>ori groups wh^ challenge or criticize In^rucfcional '■..^ , 
material/Vhall be askad to complete j:he^ form Citi^eu'r. Request for ReeyMMg^a ' 
of M4tertel ^compatable to that suggested by the Nat ionaV Council of Teaphero of . 
Englislj,. ' ' . T 

^ \ ■ ■ ' ■ • ' • V " ' . - ■'• ; ' ' . . ■. • 

After cbmpletih^ the .^ib^^ye mentioned iprm, a school commiteea composed of the 
teacWy invthe subject area, ^th6 principal y the supervisor and. the librarian ' 
slkH ireview vitK- the complainant the wrdtten'criticisms ami, attempt to reach 
a decision eoncerping^ the complaint, 

^ ' ' • '. ■ ' ' ■ ■ . 

If -li^deeision is nQt reached which is satisfactory to the complainant, the ^ 
prin(^ipal shall request: the Associate Superintendent for Instruction to delegate 

'a central committee to" review and make' a final decision concerning the. disposit-- 
ion of the' complaint. This decision will be reported back to the principal by ' 
tlje Associate Superintendent for Instruction*. This central committee shall be - 

^composed of an administrator, a supervisor in the subject area under question, a 
classroom teacher in'.the subject area, the Caordinator of Library Services and 
a mature* parent, {>referabljr from the school district froin which the complaint 
orgin^ites.: No member committee shdllihave been a member o£ phe 
local school obmmittee with the exception of the supervisor. 

■ ■ .,. ' ■ : r . ■ . ■ ... ■ ■ ^ ; . , ■ ■ • : 

The materials involved shairh^ve been wKhdrawn from general circulation and > 
use pending a decision in writing. by the central ^ > 

llowever, in the ^vent the "complainatnt does not concur with the decision, heMiiay 
request that tjii^s child be excused from, any conta^ the objectionable sub ject 

matter.^ Such, requests will he honored. . . ^ 

"s^The word mature in this context applieB to all membei?s of the committee and 
mfeans highly developed or , advanced in intellect, mor/l qualities and outlook. 

/The materials center in each school should have pn file "Citizen's Request for 
' Reconsideration jof a Book*' from The Students' Riji^ht to Read . Reprinted by 
permission'' of th'e National Council of Teachers of finglish, October 16, 1963. 
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CITIZEN'S REQUEST m REEyALUA|ION OF JfATERIAL 



■■' ■ ''Type , 

of ; ■ : ■ 

Material * 
Author (If .known) 

■ ' ? 

Title i 



PubliflKer (if known) 
Rodjdcat Initiated by 
Telephone . 



CottpUlnant represeatsi 
himself 



organla5ati6n9\(Name) 



other group (NaAie) 



Lecture 
Other 





1. To what in the utfiterial do you objectf?, (Pleai*^ b«yp^c:^£i<i> 



2. What do you feel might be the result of • exposure to the Mterial? 




3. 

4. 

6. 

7. 



For what age group "would ^ou recommend thii material? . ' ^ 

IB thera any^ing gr>n<iAboiitthia material? 

Did you inapect ailTof thia mabe^rial care fully? What parta? 




Are you aware of 



What do you belie; 



Y. 



he Judgment of thfs material by critics? 



lieve Is the theme or main idea in this material? 

— ^ ■-■ ■ . ■ . 



8. 



9e 



Which' of the following, would you like the s do with this material?' 

refrain from assigning It to your child 



w ithdraw it from all students 
refer -it to the committee for reevaluation 

In its place ^ whtet material^ if any, would you recoimnend that would convey 
as valuable a picture and perspective of our civilization? - - ' ■ " 
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Signature of Campialnant 



BOOK "selection AND MATERIALS REEVALUATION POLIClf 

Individuals, organizations, or groups who' challenge or criticize ir^tructional 
materials shall be asked to complete the'- form Citizen's Request foy Reevaluation 
of Material comparable to that suggested by the National Council of, Teachers of 
English. ^ " ' . ^ ' , 

After completing the *above mentioned' form, ^-school committee composed of the 
teacher in the subject area, the principal, the supervisor and. the librarian 
shall review with the^complainant *the' written criticisms and attempt to reach 
a decision concerning the complaint. 

If a decision is not reached which is satisfactory to the complainant, the 
principal shall request the Associate Superintendent for Instruction to -delegate 
•a central committee to review and make a final decision concerning the disposit- 
ion of the complaint. This decision will be reported back to the principal by 
the Associate Superintendent for Instruction. This central committee shall be . 
composed of an administrator, a supervisor in the subject area under question, a 
classroom teacher in, the subject area, the Coordinator of Library Services and 
a mature* parent, preferably from the. school district froM which the complaint 
orginateS, No member of the central committee shall have been' a member of the 
local school c6mm.it tee with the exception of the supervisor. 

♦ ^ .* , <^ 

The materials involved shall^have beeij withdrawn from general circulation and 
use pending a decision w writing by the centlra4->jcomr^ 

however, in the event the 'complainant does not cortcur with' '^the^^isjjon^^ may 
request that th*is child be ejftused from any contact wit+i the ob jectionaBT^^-su* 
•matter^ Such requests will be honored. 

*The word mature in this context applies to all members of the committee and 
-mteans highly developed or advanced in intellect, moral qualities and outlook. 

, The materials center in each school should have on ^ile **Citizen's Request for 
/ Reconsideration ^f a Book" .from The Students ' Righ^ to Read . Reprinted by 
permission of th'e National Council of Teachers of English, October 16, 19&3. 




. CITIZEN'S REQUEST FOR REEVALUATION OF MATERIAL 

^Book ^Filmstrip ; Lecture 

^Filtn Record . f _ 

7 

Author (if knoim) ; ' 

Title 



Type 
of 

Material 



^ Other 



PubliaKer (if known) 
Reax^st initiated by 

Te lepfipgre — - 



Address 



Complainant represents: 

^himself ; 

organizations (N^ime) 



other group (Name) 



1. To what in the material do you object? (Pleafel be specific) 



2* Whilt do yoo feei might be the reault of exposure to the material? 



3- 
4. 
5- 

-7. 



For 'what age group would y^u recommend this material? 
Is there anytl^ing good about this material? ^ 



Did you inspect all of this material carefully? What parts? 



What do you believe is the theme or main idea in this material? 



Are you iware of the judgment of this material by critics? 



* 1 



8. 



Which of the foVlowing would you- like the ichool to do with this material? 

refrain from attigning It to your' child , , ^ «' 



_withdraw it from all students 
refet it to the connittee for rcevaluatfon 



9. 



In- its place, what material, if any, would you x^econmehd that would, convey 
at valuable a picture and perspective bit our civilization? ^ 
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Sig;natur« of Complainant 



